
Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

Grade 7 Scope and Sequence
Reading Workshop Writing Workshop Words Study Grammar Skill Work

September/
November

(30
Instructional

Days per Unit)

Establishing an Independent Reading
Life
In this 2-week mini unit, students will be
taught the groundwork for establishing a
meaningful independent reading life for
the entire school year.
A Deep Study of  Character
In this unit, students will begin the hard
work of moving from studying characters to
studying characterization in stories and
novels.

Realistic Fiction (Symbolism, Syntax, &
Truth)
In this unit, students will write a long
narrative, focusing on characterization and
the use of symbols, imagery, and other
figurative language to make the story more
realistic.

Linguistics
Lesson 1 - act, ag
Lesson 2 - bear, bore
Lesson 3 - cap, ceive, cep, cip, capt,
cept, cov, cup
Lesson 4 - ced, ceas, ceed, cess, cede

● Varying sentence length to
add to mood

December/J
anuary

(30
Instructional

Days per Unit)

Tapping the Power of  Non�ction
In this unit, students will tackle nonfiction
reading with a lens of appreciating the art
of well written nonfiction and the power it
has to effect change in the world.
Reading Argument
In this unit, students will learn how to
transition from being analytical readers of
nonfiction to being critical, objective readers
of argument writing.

Linguistics
Lesson 5 - cur, corr, car, curs, curr,
carr, cours
Lesson 6 - dict
Lesson 7 - duc, du dict

● Simple sentences
● Compound sentences
● Complex sentences
● Compound-complex

sentences

February/
March

(30
Instructional

Days per Unit)

The Art of  Argument (Research Based
Essays) In this unit students will develop and
refine their skills in argument.  They will select
a topic of personal importance, conduct
research, and compose a logical argument.
Writing About Reading (From Reader’s
Notebooks to Companion Books)
In this unit, students will be taught how to
write about what they have written, and, in
the process, will be taught to be more strategic
readers as well

Linguistics
Lesson 8 - fer, fert
Lesson 9 - flu, fluct
Lesson 10 - grad, gress

● Appositives
● Coordinate adjectives

April/June Test Prep Test Prep ● Dependent clauses
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(30
Instructional

Days per Unit)

Historical Fiction Book Clubs
In this unit, students will become skillful
readers of narrative fictions that have been
placed into historical time periods.  They
will learn to spot how narrative elements are
affected by the settings in which they are
placed.

Historical Fiction Writing
In this unit, students will take what they have
learned about writing powerful narrative
fiction and add elements of what they have
learned from history to create fictional
narratives placed in historical settings.

● Verb tense (simple past, past
perfect)
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Grade 7 Scope and Sequence

Reading Workshop Grade: 7
Pre-Unit 1:  Establishing an Independent Reading Life

Unit Overview:
One of the truly consistent �ndings in reading research is that reading a lot matters.  Reading widely, voraciously, and independently is the primary action that can spark
meaningful and lifelong learning.  This unit will focus on helping students develop an independent reading life that will set them up to have an active independent reading life
throughout the entirety of the school year.

**Depending upon the needs of students, lessons from this unit can be added to the first reading unit, rather than teaching this as a stand-alone unit.  After reviewing summer reading
assignments and listening in on group discussions about novels that they read, assess to see how many students already have an active reading life.  If students are already active readers,
then these lessons may be used for targeted, small group instruction, rather than as whole class lessons.**

New Jersey Student Learning Standards
RL.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.2. - Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
RL.7.3. - Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
RL.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a speci�c
verse or stanza of a poem or section of a story or drama.
RL.7.5. - Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
RL.7.7. - Compare and contrast a written story, drama, or poem to its audio, �lmed, staged, or multimedia version, analyzing the e�ects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus and
angles in a �lm).
RL.7.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) a �ctional portrayal of a time, place, or character and a historical account of the same period as a
means of understanding how authors of �ction use or alter history.
RL.7.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.3. - Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas in�uence individuals or events, or how individuals in�uence ideas or events).
RI.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of a speci�c word choice on meaning and tone.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas.
RI.7.6. - Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others.
RI.7.7. - Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing each medium’s portrayal of the subject (e.g., how the delivery of a speech a�ects the impact of the words).
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
RI.7.9. - Analyze and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how two or more authors writing about the same topic shape their presentations of key information by
emphasizing di�erent evidence or advancing di�erent interpretations of facts.
NJSLS from other subject(s)
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Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Reading can be enjoyable, and it only gets better as you get stronger at it. 1. What do readers who enjoy reading do di�erently?

2. What can I do to become a stronger reader?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Deepening Students' Talk and Writing about Their Characters
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Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary: Mathematics/Science

Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

4 - Revisiting Traits versus Emotions
6 - Matching Students' Writing about Reading to Their Reading Work
7 - Supporting Purposeful Thinking and Talking about Texts
BendII
10 - Supporting Students in Citing Texts
11 - Using Bands of Text Complexity to Introduce New Reading Work
12 - Genre-Based Small Groups
14 - Tracing Time Changes in Novels
Bend III
17 - Using Timelines and Post-Its to Trace Motifs and Themes
18 - Learning More about Students' Reading Lives

English Language Learners:

● Unit 1: Curriculum for ELL
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
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Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Maintaining an Independent Reading Life (Teachers College Unit)
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● Flying Lessons and Other Stories (Level U)
● Stargirl by Jerry Spinelli (Level V)
● Witch of Blackbird Pond by Elizabeth George Speare (Level W)
● Gathering Blue by Louis Lowry (Level X)
● Any short stories from 13: Thirteen Stories That Capture the Agony and Ecstasy of Being

Thirteen (Level Y)
● Ghost by Jason Reynolds (Level Z)
● Maze Runner Series by James Dashner (Level X-Z)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hatchet by Gary Paulsen (Level R)
● Frindle by Andrew Clements (Level R)
● Crash by Jerry Spinelli (Level S)
● The One and Only Ivan by Katherine Applegate (Level S)
● The Chronicle of Narnia Series by C.S. Lewis (Level T)
● The Tiger Rising by Kate DiCamillo (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Create a word study word sort in Inspiration.
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● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on
what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Launch Reading Workshop
Session 1 - (Finding Reasons to Read)

● Today I want to teach you that readers have many di�erent reasons to read, and those reasons are di�erent for
everyone.

○ Readers do this by:
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Session 2 - (Developing Our Reading Histories)

Session 3 - (Becoming a Stronger Reader by
Planning to Read More)

Session 4 - (Reading As Part of a Community)

Session 5 - (Maintaining a Reading Log)

1. thinking about all the reasons they need to be able to read well.
2. considering that one of the most important reasons to read is for the enjoyment of it.
3. spending time examining several books to select one that they might enjoy reading.
4. immersing themselves in a story, looking for things to enjoy.

● Today I want to teach you that readers develop personal reading identities based on their history of  books and
authors they have read that have a�ected them.  One way readers become aware of  this is by re�ecting on
particular authors and books that have impacted them deeply.

○ Readers do this by:
1. naming books they remember reading.
2. ranking them using their own system to explain why they loved them and, perhaps, listing them from

most to least favorite.
3. recording their textual lineages.
4. allowing themselves to fall in love with a book or author as a way to always have a book “on deck”.

● Today I want to teach you that readers make plans for their f uture reading.  They have physical and virtual stacks
of  books to read, and they constantly curate those stacks.

○ Readers do this by:
1. ‘tasting’ several books to see what they like.
2. sharing books with other readers
3. �nding di�erent places to get these books to read.

● Today I want to teach you that readers develop clear routines and habits that help them get a lot of  work done.
One way they do this is they consider their community when using a shared resource, like their library or
classroom supplies.  They develop and use systems to make sure that they, along with everyone else, can �nd what
they need.

○ Readers do this by:
1. understanding that routines are what help develop discipline and improve reading.
2. coming to class prepared each day.
3. getting started on their own during independent reading/work time.
4. sharing the responsibility of maintaining the quality of the classroom routines and materials.

● Today I want to teach you that readers remember the books they’ve read, �guring out techniques that will help
them keep track of  their reading that make sense for them personally.

○ Readers do this by:
1. selecting an organizational system that works best for them for maintaining a reading log.
2. maintaining an accurate reading log.
3. using their reading logs to assess their own reading progress and growth and to set goals for themselves to

continue reading independently.

Board Adopted on August 22, 2018
Revised August 2021



Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

Session 6 - (Remembering What We Read)

Session 7 - (How to Make Your Reading More
Interesting)

Session 8 - (Celebrating Our Reading Lives)

4. sharing their reading logs with their partners to keep themselves and their partners accountable for
independent reading.

● Today I want to teach you that readers �gure out how to keep track of  parts of  the books that they want to
remember or refer to.  One way they do this is to annotate, either by writing in the margins (if  they own the
book), with tiny Post-Its, or by occasionally creating illustrations that they tuck inside the book.

○ Readers do this by:
1. developing behaviors that push themselves to regular annotations.
2. occasionally sharing annotations with partners or classmates.
3. giving and receiving feedback on their annotations.

● Today I want to teach you that readers plan what and how to annotate to make their reading lives even more
interesting.

○ Readers do this by:
1. deciding what they’re interested in studying about their books (characters, setting, themes, plot events,

craft moves, etc.)
2. deciding how they might track what they’re studying.
3. sharing their pages with classmates or partners.

● Today I want to teach you that readers share and celebrate reading plans and projects with other readers.
○ Readers do this by:

1. giving book talks to their classmates.
2. following a series to completion.
3. researching an author and reading as many of his or her books as they can.
4. Pushing themselves to think more complexly about what they are reading.

Skills (Students will be able to…)
● Understand that reading is essential for lifelong success
● Find a way to track what they have read
● Annotate their reading in a way that fosters conversation
● Share what they have read with others

Reading Workshop Grade: 7
Unit 1: A Deep Study of  Character

Unit Overview:
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This unit focuses on the skills readers need to be able to analyze characters deeply.  Students will grow as readers by learning to consider more complex character traits, to
investigate how setting shapes characters, and to analyze how characters are vehicles for themes.  This unit is also a kind of primer for what it means to participate in an intense
reading workshop.  The focus on partner discussion and partner work is intense across this unit, with the goal of teaching students how to be an e�ective study partner.

*This unit is designed as a Grades 6-8 unit.  In order to meet the needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers should utilize
running record and learning progression data to determine which teaching points meet the needs of the whole class and should be delivered for whole-class instruction, or those teaching
points that meet the needs of selected students and should be delivered in small groups.*

New Jersey Student Learning Standards
RL.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.2. - Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
RL.7.3. - Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
RL.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a speci�c
verse or stanza of a poem or section of a story or drama.
RL.7.5. - Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
RL.7.7. - Compare and contrast a written story, drama, or poem to its audio, �lmed, staged, or multimedia version, analyzing the e�ects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus
and angles in a �lm).
RL.7.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) a �ctional portrayal of a time, place, or character and a historical account of the same period as a
means of understanding how authors of �ction use or alter history.
RL.7.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.A. - Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a �ctional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors
of �ction use or alter history”).
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under
discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.2. - Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.
SL.7.3. - Delineate a speaker’s argument and speci�c claims, evaluating the soundness of the reasoning and the relevance and su�ciency of the evidence.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.4. - Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 7 reading and content, choosing �exibly from a range of strategies.
L.7.4.A. - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.7.4.B. - Use common, grade-appropriate Greek or Latin a�xes and roots as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).
L.7.4.C. - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
L.7.4.D. - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.7.5. - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.7.5.A. - Interpret �gures of speech (e.g., literary, biblical, and mythological allusions) in context.
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L.7.5.B. - Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.
L.7.5.C. - Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., re�ned, respectful, polite, diplomatic, condescending).

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Readers revise their thinking about characters in the face of new evidence.
2. Readers learn to choose a few di�erent books at a time so that they are constantly reading.
3. Readers become more and more independent in their thinking about reading.
4. Stories suggest certain kinds of thinking at certain points.

1. How do readers know what to write about when they are studying characters?
2. How can readers grow themselves to read more each day?
3. What happens when you change your mind about a character theory as you are reading?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
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● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Flexible groupings
Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Deepening Students' Talk and Writing about Their Characters
4 - Revisiting Traits versus Emotions
6 - Matching Students' Writing about Reading to Their Reading Work
7 - Supporting Purposeful Thinking and Talking about Texts
BendII
10 - Supporting Students in Citing Texts
11 - Using Bands of Text Complexity to Introduce New Reading Work
12 - Genre-Based Small Groups
14 - Tracing Time Changes in Novels
Bend III
17 - Using Timelines and Post-Its to Trace Motifs and Themes
18 - Learning More about Students' Reading Lives

English Language Learners:

● Unit 1: Curriculum for ELL
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
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● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream
Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● A Deep Study of Character by Lucy Calkins (Grade 6-8)
● 2018-19 Teachers College Calendar, Seventh Grade A Deep Study of Character Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● “What’s the Worst That Could Happen?” by Bruce Coville, from 13: Thirteen Stories That

Capture the Agony and Ecstasy of Being Thirteen (Level Y)
● “Noodle Soup for Nincompoops” by Ellen Wittlinger, from 13: Thirteen Stories That

Capture the Agony and Ecstasy of Being Thirteen (Level Y)
● “Forget You” music video by Cee Lo Green

https://www.youtube.com/watch?v=bKxodgpyGec
● “Raymond’s Run” by Toni Cade Bambara (Level U)
● Flying Lessons and Other Stories (Level U)
● Fresh Ink: An Anthology (Level Y)
● Stargirl by Jerry Spinelli (Level V)
● Witch of Blackbird Pond by Elizabeth George Speare (Level W)
● Gathering Blue by Louis Lowry (Level X)
● Any short stories from 13: Thirteen Stories That Capture the Agony and Ecstasy of Being

Thirteen (Level Y)
● Ghost by Jason Reynolds (Level Z)
● Maze Runner Series by James Dashner (Level X-Z)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hatchet by Gary Paulsen (Level R)
● Frindle by Andrew Clements (Level R)
● Crash by Jerry Spinelli (Level S)
● The One and Only Ivan by Katherine Applegate (Level S)
● The Chronicle of Narnia Series by C.S. Lewis (Level T)
● The Tiger Rising by Kate DiCamillo (Level T)
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Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on
what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
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● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Considering Complex
Character Traits
Session 1 (Read-Aloud: Investigating Multiple
Character Traits)

Session 2 (Readers Revise Their Thinking as They
Accumulate Evidence)

Session 3 (Getting Going on a Course of Study of
Thinking Work, as Well as Books with a Partner)

Session 4 (Perceptive Readers Acknowledge the
Parts of a Character that Are Less Likeable)

● Today I want to teach you that subtle details can give a lot of  information about a character, especially about their
traits. (Page 10)

○ Readers do this by:
1. planning their thinking work before they begin reading
2. paying close attention to small details
3. developing ideas about characters’ traits
4. considering the characters’ dominant traits
5. thinking carefully about the precise word used to describe what a character is like
6. noticing how small details suggest larger character traits
7. �nding evidence to support ideas about characters
8. expecting characters to be complicated and show more than one trait

● Today I want to teach you that characters reveal themselves over time, and that readers must remain alert to new
details and be willing to rethink their initial ideas. (Page 20)

○ Readers do this by:
1. generating an idea about a character and reading with that idea in mind
2. looking for evidence to con�rm or revise their ideas
3. testing the strength of evidence--and therefore the theory--by weighing and evaluating it
4. realizing that their thinking about characters is beginning to change, and adjusting their theories in the

face of new evidence
● Today I want to remind you that readers’ thinking about characters might be di�erent based on the genre they are

reading, or the course of  study they are on. (Page 30)
○ Readers do this by:

1. collecting ideas about what is already known about certain kinds of characters
2. using their expertise on certain series or genres to guide some of their reading work
3. making strong book choices so they are moving forward as readers

● Today I want to teach you that though it’s easy to sympathize with characters, perceptive readers realize that like
real people, characters are complex and have less likeable parts. (Page 34)
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Session 5 (Read-Aloud: Some Character Traits
Matter More Than Others, When They Affect the
Rest of the Story)

Session 6 (Lifting the Level of Your Writing about
Reading)

Session 7 (Readers Consider the Pressures Acting
on Characters)

Session 8 (Readers Reflect (on Their Novels and
Their Reading Lives) )

○ Readers do this by:
1. being aware of a bias they may have in favor of a protagonist, and therefore having a hard time admitting

his or her less likeable parts
2. looking back over the story with a lens of, “Are there any parts that push me to see other sides of this

character?  Maybe some that are less likeable?”
3. reminding themselves that even good, heroic characters can have less likeable moments and sides
4. allowing themselves to feel con�icted about characters

● Today I want to invite you to consider another lens on character traits--that often in stories, certain traits matter
more than others, because they in�uence what happens in the story (Page 40)

○ Readers do this by:
1. investigating how characters reveal their character traits over time in more complicated stories
2. changing their thinking as their knowledge of the character deepens, or as the character evolves
3. recognizing that one character trait may begin to shape everything that happens in the story
4. weighing characters’ traits to see which ones matter more in the story
5. �nding evidence to explain the traits that matter most in the story

● Today I want to teach you that the strongest writing about reading actually lifts the level of  your thinking about
the book.  Whenever you pause in your reading to do some writing, it helps to think about how you want to
capture not your �rst thinking, but your best thinking. (Page 49)

○ Readers do this by:
1. spending more time reading than writing
2. prioritizing quality over quantity by only jotting their most interesting, nuanced thinking
3. jotting only things that they cannot hold in their heads, like ideas they are investigating
4. asking, “So what?” or “What does this make me think?” before they jot, capturing their most interesting

thoughts rather than their �rst thoughts
5. deciding which kind of writing best suits their thinking, moving from Post-Its to charts to tables, to long

writes and more
● Today I want to teach you that characters have reasons for the things they do and the ways they are.  It’s helpf ul

for a reader to ask, “What pressures might there be on this character?  Do those pressures help me understand the
character’s actions and decisions?” (Page 56)

○ Readers do this by:
1. thinking of a less desirable trait of a character they are reading about
2. considering pressures the character may be feeling that might explain the less desirable trait
3. looking for new insights into characters that may make them more sympathetic to the character
4. re�ecting on their own pressures so that they can better understand the characters in their stories
5. pressuring themselves and their partners to deepen their thinking about characters
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● Today I want to teach you that when you reach the ending of  a book, it is not unlike reaching the summit of  a
mountain climb.  The ending of  the book gives you perspective.  It’s valuable to linger there for a bit, and to look
back on the trail you and the characters have traveled, seeing the whole of  it. (Page 64)

○ Readers do this by:
1. revisiting key parts of the narrative from the perspective of the ending
2. noticing if there are details or clues from the start of the book that take on more meaning now that the

book has been �nished
3. examining critical moments of decision to see if some end up a�ecting what happens at the end of the

story
4. looking closely at moments when minor characters become major players
5. looking for moments when characters do something inspiring that makes more sense now

Bend II: Investigating How
Setting Shapes Characters
Session 9 (Read-Aloud: Characters Are Often
Shaped by the Mood or Atmosphere of the Setting)

Session 10 (Readers Attend to the Precise
Language Authors Use to Describe the Setting)

Session 11 (Sometimes Characters Are Torn by
Competing Pressures, Including the Pressures of a
Place)

● Today I want to invite you to do something that powerf ul readers do--to investigate the impact of  settings on
characters.  To do this work, you’ll consider not just the physical characteristics of  setting, where it takes place
and when, but also its mood or atmosphere. (Page 72)

○ Readers do this by:
1. thinking extra hard about settings that seem just ordinary
2. pondering what kind of place the setting might be
3. focusing their thinking on the mood or atmosphere of the setting
4. questioning how the mood in a place might shape the character
5. thinking back on the story’s start and gathering details on the setting and its e�ect on the character
6. paying attention to how characters treat each other

● Today, I want to teach you that when you think about the setting, it is helpf ul to pay attention to the author’s
speci�c language.  This helps you grasp the mood, atmosphere, norms, tempo of  the place.  Those things can
matter in deep and hidden ways to a character. (Page 82)

○ Readers do this by:
1. studying a passage where the setting seems important
2. thinking about the literal and �gurative meanings of descriptive passages
3. studying setting details, and drawing insights about characters and characters’ relationship to the setting

from them
4. attending to connotative language--words that are symbolic or evocative and call to mind certain emotions

and images
● Today I want to teach you that when characters seem torn, when they’re acting one way on the outside and a

di�erent way on the inside, it’s sometimes because they’re being pulled in di�erent directions.  You can consider
ways the pressures of  a place might be pulling them away from the inner compass. (Page 89)

○ Readers do this by:
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Session 12 (Settings Can Change over Time, Not
Just Physically, but Psychologically)

Session 13 (Read-Aloud: Characters Acting as a
Group Can Wield Enormous Influence, for Good
or for Evil)

Session 14 (Settings Also Change in Time, Often
Bringing in Backstory to Develop the Character)

1. looking for passages where the character is acting in ways that are consistent with the setting, but
inconsistent with his or her feelings or desires

2. thinking about the role the setting may play in the inconsistencies in characters’ behavior
3. �nding pressures that the setting may be enacting on the character, which would explain the inconsistent

behavior
4. asking, “Is this character torn?  Is something in the setting pulling a character between competing

pressures?”
5. taking notes in ways that capture their characters’ inconsistencies

● Today I want to teach you that readers come to realize that the setting in a story can keep changing,
psychologically even if  not physically.  They trace the setting over time, investigating how the nature of  the place
shifts, and how these shifts a�ect characters. (Page 96)

○ Readers do this by:
1. analyzing how characters experience the setting
2. examining passages from di�erent times in the story, making notes of how the feel of the setting changes

over time
3. asking, “How does my character �t in this place now?  Is this a safe place?  Is this place becoming

something di�erent?”
4. drawing conclusions about characters based on how the setting may have changed

● Today I want to teach you that in addition to places a�ecting characters, characters can also act as positive or
negative forces on a place. (page 104)

○ Readers do this by:
1. reading with the lens of considering how sometimes characters can exert an in�uence on a place
2. noticing particular groups of characters, and thinking about how they may play a role in changing the feel

of a place
3. understanding the notion of group dynamics
4. considering the role of an individual character, either for good (as a leader) or for bad (as a “bad apple”)
5. being alert for the power of group dynamics and for the power and in�uence of an individual character

● Today I want to teach you that one way that the setting may change in a narrative is that the time may change,
often bringing in backstory to develop the character.  Perceptive readers are alert to time changes and ask
themselves, “How does this backstory add to my understanding of  this character?” (Page 113)

○ Readers do this by:
1. paying attention to �ashbacks, and asking, “What do we learn and what new insights do we have into these

characters, from going back in time?”
2. understanding that authors insert �ashbacks for a reason, in order to develop characters
3. paying attention to changes in verb tense in order to recognize subtle, and sometimes rapid, time changes
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Session 15 (Readers Share Their Work and Reflect
on Their Challenges and Growth)

4. tracing time changes in the novels they read
● Today I want to teach you that readers look for ways to re�ect on how they are becoming more powerf ul thinkers,

and that one window into their thinking will be the writing they do about reading. (Page 119)
○ Readers do this by:

1. re�ecting on the work they have done, and selecting a couple of pages of quality thinking that also show
growth, and sharing those pages with peers

2. examining others’ work to complement on growth or suggest areas of growth
3. recognizing strong thinking work being done by their peers
4. explaining their thinking work to peers
5. understanding that neatness does not equal growth in thinking
6. setting goals for future growth in thinking

Bend III: Analyzing
Characters as Vehicles for
Themes
Session 16 (Read-Aloud: Characters’ Troubles
Become Motifs in a Story)

Session 17 (Moving from Motifs to Themes)

● Today I want to teach you that perceptive readers explore motifs in stories, often by analyzing the troubles
characters face, and considering how these troubles or con�icts become subjects, or motifs in a story. (Page 125)

○ Readers do this by:
1. inferring traits and emotions from small details
2. choosing the strongest words to describe what a character is like, and the strongest evidence to support

those words
3. understanding that troubles that repeat themselves in stories may be motifs
4. studying characters’ troubles that repeat, and considering whether these are motifs in the story
5. choosing one or two troubles to trace through the  story to see if they are still as signi�cant as the story

unfolds
6. noticing that a motif is not only connected to one character, and being aware of how all characters

connect to the troubles
● Today I want to teach you one way that readers might move from motifs to identifying possible themes in stories.

They ask themselves, “What does the author suggest about this motif?”  Then they develop a theme statement.
(Page 135)

○ Readers do this by:
1. choosing an interesting motif to follow through the story as they review scenes
2. thinking of a question about big lessons learned, overarching messages, big lessons taught, or hidden

messages in the story
3. returning to moments in the story where they saw that motif, with the question in mind
4. thinking hard about what the author might be saying about that motif
5. trying to say that idea as a theme statement
6. remembering that good stories will have more than one theme
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Session 18 (Investigating How Symbolism Relates
to Themes)

Session 19 (Taking Charge of Your Collaborative
Reading Life)

Session 20 (Read-Aloud: Reading Aloud to
Support Repertoire and Agency)

Session 21 (Reflection and Agency Centers)

● Today I want to teach you that once you have an idea for a theme in the story, you can look to see whether the
author has written the story in a way that advances that theme.  One way to do this is to search for
symbolism--objects or moments that take on special signi�cance and help to develop the theme. (Page 142)

○ Readers do this by:
1. thinking about themes they’ve already discovered in their stories
2. thinking back over the story to moments when this theme seems especially evident
3. going back over these moments and seeing if the author used any interesting craft in those spots, especially

symbols
4. analyzing how understanding the symbol can connect to elaborating on the theme

● Today I want to remind you that readers take charge of  their work time, including the work they do together.
They mull over options, and then ask themselves, “What’s most worth thinking about?”  Then they design their
work together. (Page 148)

○ Readers do this by:
1. being able to identify when things are going well and when things are not going so well
2. developing ways for partners to work together well
3. weighing di�erent options for how to spend partner time, and determining which will be most bene�cial

for both partners
4. developing a plan for what they need to prepare and how they’ll use their time most e�ciently

● Today I want to teach you how to do a repertoire read-aloud, where you’ll call the shots.  I won’t tell you what to
think about as you listen.  Instead you’ll have to ask, “What thinking work does this text want us to do?” (Page
155)

○ Readers do this by:
1. paying attention to what the author spends time describing or detailing and making notes on those parts
2. reminding themselves of thinking work they may not have done yet, and making an e�ort to try that

thinking work out
3. elevating their thinking by using academic language to push themselves to think more deeply about the

story
● Today I want to acknowledge that you’ve grown in extraordinary ways as readers over the last few weeks.  Today

you have a chance to re�ect on that growth and demonstrate it. (Page 165)
○ Readers do this by:

1. researching their growth as readers
2. practicing reading and thinking skills they’ve learned and re�ecting on what they do di�erently or better
3. identifying what skill or improved practice they are happiest with

Skills (Students will be able to…)
● Create theories about characters, and then revise theories as new evidence is found
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● Read more deeply, making meaning from small details through the text
● Become more �uent readers
● Re�ect on what learning they have practiced and on what learning they need to do more of
● Set goals to push their thinking about reading to be deeper

Writing Workshop Grade:  7
Unit 2:  Writing Realistic Fiction (Symbolism, Syntax, and Truth)

Unit Overview:
Students will learn how to view the world as �ction writers see it, learning how to see �ctional possibilities in their true lives, from moments that happened to them to values they
hold dear.  They will learn how to fully develop characters by exploring their motivations and obstacles as well as their internal and external lives.  Students will also learn how to
use literature they admire as a reference for molding their own stories.  Finally, students will write a long narrative, focusing on the meaning and message behind the story, and
conveying this through the use of imagery, symbols, and other literary devices.

New Jersey Student Learning Standards
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
W.7.3. - Write narratives to develop real or imagined experiences or events using e�ective technique, relevant descriptive details, and well-structured event sequences.
W.7.3.A. - Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.
W.7.3.B. - Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.
W.7.3.C. - Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to another.
W.7.3.D. - Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.
W.7.3.E. - Provide a conclusion that follows from and re�ects on the narrated experiences or events
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.10. - Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks,
purposes, and audiences.
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
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L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.7.2.A. - Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
L.7.2.B. - Spell correctly.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.5. - Demonstrate an understanding of �gurative language, word relationships, and nuances in word meanings.
L.7.5.A. - Interpret �gures of speech (e.g., literary, biblical, and mythological allusions) in context.
L.7.5.B. - Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.
L.7.5.C. - Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., re�ned, respectful, polite, diplomatic, condescending).
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. To understand the genre of �ction writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and angel stories to convey the theme.
6. To experiment with di�erent leads and endings to engage our audience.
7. To weave symbolism and imagery to bring out meaning.
8. To use language to create meaning.

1. What is realistic �ction writing?
2. How do we create and develop meaningful stories and characters?
3. How do we draft and revise scenes and leads to convey meaning?
4. How do we revise and edit for our audience?
5. How do we utilize symbolism and imagery to bring out meaning?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
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● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary: Mathematics/Science

Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Using an Exemplar text to respond to predictable problems
3-Helping students �gure out ways to develop characters
5-Predictable Problems with story arch
Bend II
7-Teaching students how to work within critique groups
8-Crafting leads that foreshadow and connect
9-Using the narrative checklist to set and support personal goals
10-Helping students to write well about what matters to them
Bend III
12-Tucking in character history to create character depth
13-Studying the cadence in dialogue
16-Working with students whose grammar  and conventions are signi�cantly below 7th grade level

English Language Learners:

● Unit 2: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
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Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● Writing Realistic Fiction Text by Lucy Calkins
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● “Ribbons” by Lawrence Yep (Level U)
● “Thirteen and a Half” by Rachel Vail (Level  V)
● “The Gift of the Magi” by O. Henry (Level X)
● “Seventh Grade” by Gary Soto (Level W)
● “Rikki Tikki Tavi” by Rudyard Kipling (Level T)
● Teacher-selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
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● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and Sonja

Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hatchet by Gary Paulsen (Level R)
● Frindle by Andrew Clements (Level R)
● Crash by Jerry Spinelli (Level S)
● June Bug by Alice Mead (Level S)
● Out of My Mind by Sharon S. Drapher  (Level S)
● The Tiger Rising by Kate DiCamillo (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on
what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic
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● Media Literacy
● Life and Career Skills

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Creating and
Developing Meaningf ul
Stories and Characters
(Session 1 - Imagining Stories from Everyday
Moments)

(Session 2 - Imagining Stories You Wish Existed in
the World)

● Today I want to teach you that writers get ideas for �ction by paying close attention to the small moments in their
own lives. (Page 3)

○ Writers do this by:
1. recognizing that writers get their ideas from real life
2. using their imagination to see stories in everyday occurrences
3. �nding the seed for a story in a particularly emotional small moment form their own life
4. identifying additional story ideas that can come from one life story
5. using a checklist to assess their small moment stories for future revision

● Today I want to teach you that writers collect ideas for stories not only by discovering tiny details that could
blossom into whole stories, but also by thinking about the stories they believe should exist.  Sometimes they get
ideas for stories by thinking, “How can I write a story for people like me so I can see myself  in books?” (Page 12)

○ Writers do this by:
1. �nding themselves on the pages of books they love
2. turning a wish for a certain kind of book into creating a seed for a story that they wish existed and expanding

it
3. creating a character’s traits and struggles that might be evident in a story like one they wish for
4. thinking about an issue that is important to them, and creating a character who struggles with that issue
5. Postponing closure until they have more opportunity to explore the character’s struggles and motivation
6. choosing a meaningful story idea and writing long about it
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(Session 3 - Developing Believable Characters
through Scene Boot Camp)

(Session 4 - Giving Characters Struggles and
Motivations that Mirror Real Life)

(Session 5 - Plotting with Tools)

● Today I want to teach you that, just as people take a car for a test-drive before buying it, writers take their
characters from a possible story out for a test scene.  They place their characters in everyday scenes, outside of  the
storylines, and then see how their characters move, think, and act. (Page 21)

○ Writers do this by:
1. getting to know their main characters by writing about them in everyday scenes and situations
2. coming up with traits for a character whose story they plan to write
3. experimenting with varying points of view by writing the scene in �rst person point of view
4. adding depth to their character by test-driving the character in a variety of scenes

● Today I want to teach you that good writers explore their characters’ motivations or desires, as well as the
obstacles, both internal and external, that get in the way of  what their characters want most.  This means, often,
that writers will need to explore their characters’ faults as well as their good qualities in order to create a more
realistic, interesting story. (Page 31)

○ Writers do this by:
1. selecting obstacles that re�ect a narrow slice of life and that can be e�ectively resolved in a short story arc
2. rehearsing several di�erent obstacles with their character to develop them further and decide possible

motivations or obstacles that could be expended in a longer narrative
3. sharing their character’s motivations and obstacles with a partner and listening carefully to feedback

● Today I want to teach you that after writers develop their characters, they draft possible plots for their stories.
Fiction writers plan by plotting the arc of  the story--and speci�cally, by aiming to intensify the problem.  They do
this by using what they know about plotting and then choosing from a variety of  tools to help them plan. (Page
37)

○ Writers do this by:
1. reviewing sample possible story arcs to plan a plot for their story
2. studying the story arc of a mentor narrative to see how it is resolved
3. trying out di�erent scenarios for di�erent choices the character might make and how those choices might

be resolved
4. creating problems that get progressively worse for the character before they get better

Bend II: Drafting and
Revising with an Eye toward
Meaning
(Session 6 - From 2D to 3D)

● Today I want to teach you something �ction writers know: it’s not enough to have good ideas for stories.  To make
the 2D ideas feel 3D, those stories need to come to life.  Fiction writers can make this happen by asking, “Is there
evidence in my story’s events?  Does my writing show, not tell?” and then making sure that they story-tell, bit by
bit. (Page 55)

○ Writers do this by:
1. creating scenes with depth by adding details, taking what might be a summary and extending it to a true

scene
2. showing their characters by putting them into action rather than simply telling what they did
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(Session 7 - Stepping into the Drama of the STory to
Draft)

(Session 8 - Studying Published Texts to Write
Leads)

(Session 9 - Grounding Dialogue in Scenes)

3. including character’s actions, thoughts, and feelings in scenes to fully develop their characters
4. increasing tension by developing action
5. using summary and transitional words only to move a character quickly across space and time

● Today I want to teach you that before writers get going on a draft, they think a lot about ways to make a draft
into a really good story.  But once they’re in the midst of  the story, they try to lose themselves in it.  They become
the characters, and writing is a bit like a drama, happening to them. (Page 65)

○ Writers do this by:
1. walking in the shoes of the main character, losing themselves in the story, and writing from that vantage

point
2. moving from envisioning to drafting the story
3. critiquing their peers’ stories, taking notes as their own story is critiqued, and making adjustments
4. using paragraphs wisely--for dramatic impact, to move in place and time, or to highlight a speci�c detail of

the story
● Today I want to teach you that just when writers are most �red up to write--when they have just written their

lead--they force themselves to pause.  They review what they’ve written, and they revise it.  They revise the lead
because by doing so, they revise their entire story.  Sometimes they do this with help from a pro. (Page 74)

○ Writers do this by:
1. understanding that leads are one of the most important things for writers to work on when they revise
2. rereading the leads from mentor they admire and observing what they have done that makes them work
3. using techniques an author has used and working with peers to help another student revise his or her lead
4. trying a few di�erent types of leads and gathering feedback to see which is the most e�ective
5. challenging themselves to craft a lead that foreshadows some of the events of the story
6. re�ecting on the feedback received, and making a decision independently that will help them realize their

writing vision
● Today I want to teach you that you need to be sure that you ‘turn on the lights’ in your stories by grounding your

characters in scenes.  That is, writers make sure to show characters’ actions as well as the place and time, so that
their readers don’t have that disoriented feeling, asking, “Wait, where is this?  What’s going on?” (Page 85)

○ Writers do this by:
1. reading a dialogue-heavy scene in order to feel what the reader feels when encountering a scene where the

characters are not grounded
2. reviewing the elements that make up a scene, and suggesting a few additions to the dialogue-heavy scene to

make it more grounded
3. returning to their draft and looking for dialogue-heavy scenes
4. including a little information about the characters’ exact actions in the setting of the dialogue
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(Session 10 - Writing Endings that Make Readers
Swoon)

5. getting rid of extra things, including words, that weigh the story down, and keeping only what is essential
to the story

● Today I want to teach you that writers take their time with endings, weighing and considering and revising until
they �nd one that �ts.  They know a satisfying ending will tie up loose ends, resolve the unresolved di�culties,
and bring home the story’s meaning. (Page 95)

○ Writers do this by:
1. reviewing the ending of a favorite mentor text and thinking about its signi�cance and what it does for

both the story and the reader
2. re�ecting on their reasons for writing their own story, and making sure that the ending keeps in mind

what the story is really about
3. looking back at the way the character has grown since the beginning of the story, and making sure the

ending �ts the way the character has been evolving
4. examining the plot events and the way the plot has been developing, and making sure that the ending is

plausible and that it ties up any loose ends
Bend III: Meticulous Revision
and Precise Edits with
Audience in Mind
(Session 11 - Reading Drafts like Editors)

(Session 12 - Revision)

● Today I’m going to teach you that the best writers are their own best editors.  Writers can support their drafting
and revision work by using tools, such as checklists, resource books, and support from peers to ensure that they
are working at the highest level. (Page 107)

○ Writers do this by:
1. understand that using checklists can help writers develop the innate sense of “correctness” that editors

have
2. recognizing how a checklist can help writers elevate the level of their writing, and that they can use them

throughout the writing process
3. practicing how to use the checklist with peers on a class story
4. noticing patterns in the writing and seeing the bigger picture of using a checklist to help improve the

overall quality of their writing
5. partnering with peers to practice editing, particularly to improve sentence variety
6. partnering with peers to revise the content of their stories, particularly as a means to develop more

compelling con�ict
● Today I want to teach you that �ction writers have tools to clarify the meanings in their stories for their reader.  They can

spotlight what’s most important by including imagery and symbolism.  They do this by focusing on key objects, settings, or
actions.  (Page 117)

○ Writers do this by:
1. identifying symbolism and imagery in mentor texts, and the meanings these highlight
2. re�ecting on, �rst, a class story and then on their own story to determine what their story is really about
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(Session 13 - Conducting the Rhythm of Language)

(Session 14 - Using Mentor Texts to Help Match
Authorial Intent with the Page)

(Session 15 - Economizing on the Sentence and
Word Level)

3. rereading �rst, a class story and then their story, and looking for objects, settings, or actions that re�ect the
deep meaning of their stories and that could be developed as symbols or images

4. doing the foundational work of building the story, and then making a plan for how to add symbols and
images to their story

5. developing a history for their characters to make the symbols and images more meaningful and powerful
6. Revising dialogue so that it is authentic to the character

● Today I’m going to teach you that sentences are the instruments of writing.  Di�erent types of sentences create di�erent kinds
of sounds and bring in di�erent kinds of meaning.  Writers can a�ect the rhythm and meaning of their stories by crafting
sentences of di�erent lengths and types.  (Page 126)

○ Writers do this by:
1. understanding that the rhythm of language is similar to the rhythm of music in that it can a�ect the way

the listener (or reader) feels
2. experimenting by breaking a longer sentence into shorter sentences to speed the action up a bit
3. experimenting further by combining ideas from several short, choppy sentences into a longer sentence, or

by adding details to a single, short sentence to slow the action down a bit
4. applying the ideas from the sentence experiments to a larger section of text that is already rich with

meaning, description, action, or all three
5. studying the cadence of dialogue of various characters, and revising it as a means to a�ect the rhythm of

the dialogue
● Today I want to teach you that good writers write with intent, and that intent is known to their readers.  As good writers,

they read stories written by master writers, and look at ways readers are a�ected by their stories.  (Page 137)
○ Writers do this by:

1. reading a mentor text with a lens toward places where they were a�ected, marking and recording those
places, being sure to explain how they were a�ected

2. considering if how they were a�ected was what the author intended
3. identifying what the author did to accomplish this e�ect
4. trying some of the same techniques in their own writing
5. sharing their story with peers and gathering feedback to help them assess if their attempts were successful

● Today I want to teach you that writers don’t include everything they know how to do just because they like it.  Instead, they
pick and choose what to use and what not to use so that the story does not get bogged down in extra words, tricks, and craft
moves.  Writers focus on the words and actions that really matter.  (Page 142)

○ Writers do this by:
1. understanding that too much of a good thing can be overwhelming and can take away enjoyment
2. understanding that as writers of �ction, they must sometimes “kill” a favorite sentence or description

because it distracts from the real meaning of their story, rather than adds to it
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(Session 16 - Editing with Lenses and
Independence)

(Session 17 - Publishing Anthologies)

3. practicing eliminating extra or unnecessary elements from a model text, and then by practicing on their
own story

4. focusing on the meaning, or truth, behind their story above anything else, and continuing with revisions
5. experimenting with using commas to separate coordinate adjectives

● Today I want to teach you that writers can use lenses in their writing, to study things for them to work on, such as editing.
One way they do that is they pick an area where they will likely need help and sweep through their piece looking for and
bettering those places.  (Page 153)

○ Writers do this by:
1. understanding that editors look at texts through di�erent lenses so that they don’t miss details
2. listening as others describe their editing procedure using lenses, and understanding that lenses narrow

focus
3. selecting lenses to use when editing their own writing
4. using a rubric to help them identify all of the possible lenses they will need to use to �nish editing

● Today I want to remind you that good writers publish their work and look for reviews on their writing.
○ Writers do this by:

1. collecting all of the students’ stories in an anthology
2. sharing their stories with small groups of classmates and guests
3. giving and receiving feedback on the quality of their stories

Skills (Students will be able to…)  including Grammar
● Draft ideas for realistic �ction stories
● Work e�ectively with partners to provide feedback
● E�ectively combine sentences or break sentences apart to a�ect the mood of a text
● Use various lenses to edit writing e�ectively

Reading Workshop Grade: 7
Unit 3: Tap Into the Power of  Non�ction

Unit Overview:
Non�ction reading skills are essential to students’ achievements in virtually every academic discipline.  When a student becomes powerful at non�ction reading, that child becomes
more powerful at school.  Additionally, becoming powerful at non�ction fosters informed citizenship, a passion for knowledge, and a lifelong joy of reading to learn.  This unit
focuses on the skills readers need to be able to e�ectively and critically read non�ction.  The �rst part of the unit helps students discern central ideas in longer texts.  The middle
part of the unit gives students the opportunity to work in research groups to study non�ction topics.  In the �nal part of the unit, students will apply research skills that they have
learned in order to research a new topic with more independence.
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*This unit is designed as a Grades 6-8 unit.  In order to meet the needs of all learners in the class, this curriculum represents the full set of teaching points.  Teachers should utilize
running record and learning progression data to determine which teaching points meet the needs of the whole class and should be delivered for whole-class instruction, or those teaching
points that meet the needs of selected students and should be delivered in small groups.*

New Jersey Student Learning Standards
RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.3. - Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas in�uence individuals or events, or how individuals in�uence ideas or events).
RI.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of a speci�c word choice on meaning and tone.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas. RI.7.6. - Determine an author’s point of view or purpose in a
text and analyze how the author distinguishes his or her position from that of others.
RI.7.7. - Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing each medium’s portrayal of the subject (e.g., how the delivery of a speech a�ects the impact of the words).
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
RI.7.9. - Analyze and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how two or more authors writing about the same topic shape their presentations of key information by
emphasizing di�erent evidence or advancing di�erent interpretations of facts.
RI.7.10. - By the end of the year read and comprehend literary non�ction at grade level text-complexity or above, with sca�olding as needed.
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.B. - Apply grade 7 Reading standards to literary non�ction (e.g. “Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to
support the claims”).
W.7.10. - Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks,
purposes, and audiences.
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.2. - Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.
SL.7.3. - Delineate a speaker’s argument and speci�c claims, evaluating the soundness of the reasoning and the relevance and su�ciency of the evidence.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.7.5. - Include multimedia components and visual displays in presentations to clarify claims and �ndings and emphasize salient points.
SL.7.6. - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
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L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.4. - Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 7 reading and content, choosing �exibly from a range of strategies.
L.7.4.A. - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.7.4.B. - Use common, grade-appropriate Greek or Latin a�xes and roots as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).
L.7.4.C. - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
L.7.4.D. - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.7.5. - Demonstrate understanding of �gurative language, word relationships, and nuances in word meanings.
L.7.5.A. - Interpret �gures of speech (e.g., literary, biblical, and mythological allusions) in context.
L.7.5.B. - Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.
L.7.5.C. - Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., re�ned, respectful, polite, diplomatic, condescending).
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Non�ction skills are necessary for success in every academic area.
2. Being able to read non�ction well is essential for an informed citizenry.
3. Students who are especially good at reading non�ction will seek out a variety of instructional texts

on topics of interest.
4. Students who read critically are able to question a writer’s point of view and identify bias.
5. Building background knowledge and vocabulary understanding helps texts become less

intimidating to readers.
6. Reading simpler non�ction texts on a topic before tackling a longer book on a topic can help

readers approach longer texts with more con�dence and skill.

1. Why is it so important for readers to be able to read non�ction texts successfully?
2. What do students who are skilled at reading non�ction do di�erently from students who

struggle with non�ction?
3. Why is it important to question a writer’s point of view and bias when reading non�ction?
4. How can knowing vocabulary help a reader tackle non�ction text?
5. How can readers build their background knowledge?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Reading Log

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
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● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary: Mathematics/Science

Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2 - Lifting the Level of Work through Quick Table Conferences
3 - Supporting Foundational Work around a Central Idea
6 - Supporting Students As They Analyze the Role Parts of the Text Play
7 - Supporting Goal-Setting and the Work of the Bend
Bend II
10 - Predictable Work to Help Students with Summarizing
11 - Supporting the Complex Work of Synthesizing across Texts
12 - Using a Partner to Make Sense of Harder Parts of Non�ction Texts
13 - Helping Students Build Robust Vocabulary
14 - Supporting Students in Growing Ideas
Bend III
16 - Rallying Students to the Work of the New Bend
17 - Supporting Predictable Problems with Online Research
19 - Flexibly Drawing on the Work of the Unit and Reading Critically

English Language Learners:

● Unit 2: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
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● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream
Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Nonfiction: Text Complexity  by Lucy Calkins
● 2018-19 Teachers College Calendar, Seventh Grade Nonfiction Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● World without Fish by Mark Kurlansky (Level Y)
● “Oceans of Trash” from Scholastic (Level X)
● “Floating Junkyard” from Science World by Scholastic (Level W)
● “How Can We Clean Up Plastic in the Ocean?” (Level W)
● “Over�shing” from National Geographic (Level X)
● “Just How Badly Are We Over�shing the Oceans?” from The Washington Post (Level X)
● “Over�shing” from Science Journal for Kids (Level W)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
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https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
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http://www.heinemann.com/myOnlineResources/default.aspx
https://drive.google.com/drive/u/4/folders/1tchb7KUZU-8FFo8VMSHKH6fDsh3KkZO1
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● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Tornadoes by Simon Seymour (Level R)
● Twisters and Other Terrible Storms by Will Osborne and Mary Pope, Sal Murdocca (Level

Earthquake by Kathleen Kudlinski and Ronald Himler (Level S)
● Down, Down, Down by Steve Jenkins (Level S)
● Sharks by Simon Seymour (Level T)
● The Titanic Sinks by Thomas Conklin (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on
what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills
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Florham Park English Language Arts Curriculum
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Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Navigating Non�ction
Chapter Books in Book Clubs,
with an Emphasis on Discerning
Ideas
Session 1 - (Read-Aloud: Reading with Engagement and
Fascination Right from the Introduction)

Session 2 - (Generating Questions and Ideas That Spark
Rich Club Conversations)

Session 3 - (Determining Central Ideas)

● Today I want to teach you that readers orient themselves to a non�ction text by reading the front matter
closely to formulate questions and grow initial ideas.(Page 5)

○ Readers do this by:
1. studying the front cover of the text
2. previewing the table of contents
3. predicting what the book might be about
4. beginning the text, and asking questions as they read

● Today I want to teach you that the quality of  your book club conversations has everything to do with what
you bring to talk about.  Before you can have a really rich conversation, you’ve got to notice something
signi�cant, something provocative, and then mull it over in your mind, doing some thinking to prepare.
(Page 14)

○ Readers do this by:
1. noticing fascinating parts of the text, and then mulling those parts over
2. generating ideas and questions about what they are reading
3. having a book club conversation in their minds before meeting with their book club
4. challenging one another to think more deeply about the text
5. adding on to ideas with “I wonder…” and “What if…” statements

● Today I want to remind you that non�ction readers work hard to determine a text’s central idea.  One way
they do this is to notice important details in the text and then to look across those details and think, “How
do these details �t together?” (Page 22)

○ Readers do this by:
1. understanding that the big idea must be formed in their minds--it will not be directly stated in the
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

Session 4 - (Rethinking Initial Ideas)

Session 5 - (Learning from the Stories Embedded in
Nonfiction Texts)

Session 6 - (Ideas Have Roots: Tracing How Ideas Are
Developed across a Text)

Session 7 - (Self-Assessing and Goal Setting)

text
2. collecting details in the text that feel important
3. considering how the details �t together
4. moving beyond the topic to explain how, speci�cally, the details �t together
5. naming a possible central idea, while looking for more--complex texts often teach multiple central

ideas
● Today I want to teach you that in complicated non�ction books, just like in complicated stories, central ideas

only reveal themselves over time.  Experienced readers, therefore, are alert to new details, and they rethink
their �rst ideas in light of  new evidence. (Page 30)

○ Readers do this by:
1. jotting observations at the beginning of a text, while thinking of possible central ideas
2. holding onto their initial ideas loosely
3. rethinking and revising initial ideas in light of new details to come up with ideas that encompass the

whole text
4. explaining how new details �t their initial ideas, not simply changing their initial ideas

● Today I want to teach you that non�ction readers know that authors embed stories for a reason. Non�ction
readers therefore pay caref ul attention to the stories to determine how they carry an author’s central ideas.
(Page 38)

○ Readers do this by:
1. reading the anecdotes without getting lost in the details, and understanding that they are there to

teach something to the reader
2. connecting what was learned in the anecdote to the central idea of the text
3. discovering new possibile central ideas based on what the anecdotes teach

● Today I want to teach you that non�ction readers know that even ideas, events, and people that initially
might seem insigni�cant are often linked to central ideas in the text.  One way to think about this is by
asking, “How might this part �t with what came before?” (Page 46)

○ Readers do this by:
1. �nding a small section of text that seems unimportant and studying it
2. being aware that seemingly insigni�cant parts of text usually connect to previous details
3. looking for the roots of a seemingly unimportant bit of text by thinking about how that small part

might connect to parts that came before
4. paying attention to authors’ word choice, noting what, speci�cally, the author is saying about this

idea
● Today I want to remind you that whenever you want to outgrow yourself, it helps to pause and take stock.

One way readers do this is they look over all they’ve learned and ask, “Am I doing these things when the book
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

calls for them?”  Then, they set goals to f urther lift the level of  their work. (Page 54)
○ Readers do this by:

1. paying attention to tools in the classroom, such as anchor charts
2. turning an anchor chart into a checklist, and keeping track of what things they have already tried
3. self-assessing their work and asking, “Am I doing this work when the book calls for it?”
4. creating goals for things they aren’t doing regularly or for things they haven’t yet tried

Bend II: Investigating Topics with
Research Groups, and
Synthesizing across Texts on That
Topic
Session 8 - (Read-Aloud:Building up a Bit of Background
Knowledge When You Encounter a New Topic)

Session 9 - (Drawing on All You Know to Tackle New
Projects with More Skill)

Session 10 - (Summarizing Complex Texts)

Session 11 - (Synthesizing across Texts)

● Today I want to remind you that when readers begin researching a new topic, they draw on tried-and-true
strategies to begin learning about a topic.  One way they do this is by reading a lot of  short, simpler texts
rather quickly, so they can learn as much about a topic as quickly as they can. (Page 64)

○ Readers do this by:
1. surveying texts and noticing which subtopics show up repeatedly to help focus their research
2. sequence their texts from easiest to most di�cult, so that they can get an overview of the topic prior

to reading
3. staying alert to the entire text to learn as much as possible
4. taking notes, beginning to notice possible subtopics, and organizing ideas

● Today, I want to teach you that when you start a new project, you aren’t starting over totally from scratch.
No way!  Instead, you draw on all you know to tackle that new project.  You can use all you’ve learned about
reading non�ction chapter books to help you more con�dently read in your text sets. (Page 71)

○ Readers do this by:
1. studying the anchor chart and considering what work they’ll need to do at the beginning of an article
2. reading the beginning of the article and practicing that work
3. noticing thought-provoking points in the article
4. getting an initial sense of what the text is teaching

● Today I want to teach you that one way to hold onto any text is to summarize it.  To do this, it helps to read a
chunk of  text thinking, “What’s most essential here?” and then to reduce the text to just the most essential
points.  Usually that includes the central and main ideas and a few of  the most important details. (Page 79)

○ Readers do this by:
1. realizing that it is near impossible to hold onto every little detail in a text
2. boiling what they read down to the most essential points; the central ideas
3. determining main ideas that support the central idea
4. saying those points back so that they can hold onto the major things the text is teaching
5. acknowledging the author in their summary by using phrases such as, “The author teaches…” or

“The author begins/ends by…”
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Florham Park English Language Arts Curriculum
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Session 12 - (Dealing with Tricky Parts: Reading Outside
the Text to Help You Comprehend Inside)

Session 13 - (Getting to Know the Lingo of Your Topic)

● Today I want to teach you that non�ction readers synthesize their previous learning with their new learning
to form new insights.  As they read new texts on their topic, they ask, “Does this �t with, extend, or
contradict what I’ve read earlier?”  Then, they incorporate what they learned into their notes. (Page 85)

○ Readers do this by:
1. looking at notes they have taken on what they have already read
2. arranging the notes by subtopic, not by article titles
3. creating a note-taking system to code various sources
4. adding new information they’re learning to the existing notes
5. pausing to consider whether the new information �ts with, extends, or contradicts their earlier

learning
6. revising their notes to incorporate what new information has been learned

● Today I want to teach you that once you’re in a text, you sometimes need to go outside of  it to deepen your
comprehension of  tricky parts.  Speci�cally, it can help to turn to texts that might be easier, explanatory, or
provide follow-up information that’s missing in the text.” (page 92)

○ Readers do this by:
1. understanding that being willing to go outside of a text is sometimes necessary to become a stronger

reader of non�ction
2. pausing while reading, especially at parts where it seems the writer anticipated an expert

understanding of certain subtopics, background, or terms
3. seeking an outside text quickly (a quick internet search, talking to an expert, watching a video) to

help them understand what is in the text they are reading
4. going back inside the text and rereading
5. �tting new information they’ve learned with the information in the text

● Today I want to teach you that non�ction readers work to know the vocabulary of  their topic, since the
vocabulary is intricately linked to the key concepts in the text.  One way they do this is by sorting and
resorting the words of  their topic.  Then, they talk about the words in di�erent ways, considering ways the
words �t together. (Page 98)

○ Readers do this by:
1. understanding why knowing the vocabulary of a topic matters
2. generating all the words they can think of that are related to their topic
3. writing the words on index cards or Post-Its to make sorting and resorting easier
4. sorting key words into categories connected to where the words have been found in texts
5. thinking about how the key vocabulary in each category �ts together, using each word as they talk

their way through understanding the concepts
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Session 14 - (Readers Don’t Wait to Do Their Own
Thinking)

Session 15 - (Developing Carefully Curated Text Sets)

6. experimenting with di�erent ways of sorting key vocabulary in order to gain nuances into
connotative, as well as denotative, understanding

● Today I want to teach you that when you read non�ction, you can’t just accept the central ideas and facts
authors teach you at face value.  You also have to be reading to grow your own ideas about your texts, to
develop your own theories about your topic. (Page 105)

○ Readers do this by:
1. reading for a little bit, on the lookout for facts that stand out
2. pausing to think about what the fact means, and growing ideas connected to it
3. using phrases like, “This makes me wonder…” or “My idea di�ers from the author’s when…” to think

more independently about an idea the text suggests
4. balancing between growing ideas and considering what the text teaches

● Today I want to help you celebrate all you have learned by caref ully curating a selection of  texts which
represents the must-read titles on your topics to share with your classmates and add to the classroom library.
(Page 111)

○ Readers do this by:
1. looking across all of the texts they have read on a topic
2. selecting the most powerful texts--the ones that introduced new perspectives or insights
3. writing an explanation of why each text is in the collection
4. adding it to the classroom library for students who will be interested in beginning that as a new topic

of research
Bend III: Researching a New
Topic with More Independence
While Helping Students to Read
Critically
Session 16 - (Launching a New Round of Research Groups
with Greater Independence)

Session 17 - (Inquiry into the Particular Challenges of
Online Research)

● Today I want to remind you that whenever you begin researching something new, you have to be in charge of
your own learning.  You have to draw on all you know about reading and research to make a plan for your
new research project, and then put that plan into action. (Page 117)

○ Readers do this by:
1. understanding that readers need to be able to research independently to keep learning as the amount

of knowledge in the world is rapidly expanding
2. developing a plan for how their research will proceed
3. reminding themselves of what steps they need to take when researching a new topic
4. choosing texts strategically, basing their choices on their plan and the steps they know they need to

take
● Today I want to help you adopt a problem-solving mindset as we investigate the following questions.  “What

are the biggest challenges that readers face when researching and reading texts online?  How do we solve
those challenges?” (Page 124)

○ Readers do this by:
1. beginning with a speci�c search question in mind
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Session 18 - (Read-Aloud: Determining the Author’s Point
of View and How It’s Advanced)

Session 19 - (Dealing with Texts That Contradict Each
Other)

Session 20 - (Crafting TED Talks to Get Others Fascinated
by Your Topic)

2. reading a search result link to see if it is worthwhile to click on
3. orienting themselves to a website, asking, “Who is this set up for?  When does the text get to the

information I’m looking for?”
4. returning to the search results, continuing to research, especially if the �rst attempt was not

successful
5. Scanning remaining search results before clicking to see if anything else seems worthwhile
6. revising search questions as necessary

● Today I want to teach you that readers critically analyze an author’s point of  view, reading and rereading to
determine the author’s point of  view, and noting a few techniques the author has used to convey it. (Page 132)

○ Readers do this by:
1. reading text slowly and thoughtfully
2. summarizing what is happening in the text, and paying attention to speci�c word choice
3. making use of technique cards of commonly used techniques to identify how the author’s point of

view is being conveyed
4. considering all possible people or statistics that could have been quoted in a text, and then thinking

about what advantage this particular source or statistic gave to the writer’s purpose
5. thinking about what voices or statistics were not heard in the text
6. using phrases like, “The author probably thinks or feels…” and then using evidence from the text to

support their thinking
● Today I want to teach you that when readers notice texts that contradict one another in big or small ways,

they can’t just say, “Hmm, that’s interesting,” and then put those texts aside.  Instead, they analyze the texts
and decide which is more trustworthy. (Page 140)

○ Readers do this by:
1. checking the source--who is paying to have a text published
2. determining whether the author is reliable by asking, “What is this author’s background?  What is his

or her experience with the topic?”
3. paying attention to when the text was published to be sure the information is not outdated
4. looking at the source of the evidence, and evaluating the quality of the source
5. checking for balance in the content to be sure that multiple perspectives have been included
6. considering the author’s purpose and trying to determine how strong their bias might be
7. deciding which text is more trustworthy

● Today I want to invite you to take ownership of  what you have learned, and present your learning in
TED-style talks, not only to build other students’ interest in what you have learned, but also to solidify your
own learning. (Page 149)

○ Readers do this by:

Board Adopted on August 22, 2018
Revised August 2021



Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

1. watching similar TED talks for middle schoolers, studying what the presenters do to convey their
message

2. moving beyond the idea of simply presenting the information to examining how the information is
shared

3. highlighting central ideas early on in the presentation
4. separating the talk into subtopics and talking long about each subtopic
5. using visuals
6. including a variety of rich details
7. adding anecdotes and/or humor
8. planning their presentation carefully

Skills (Students will be able to…)
● Read non�ction texts critically
● Find bias in non�ction texts
● Determine which texts are more reliable than others
● Conduct independent research
● Present learned information to an audience
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Reading Workshop Grade: 7
Unit 4: Reading Argument (unit to be published in 2019)

Unit Overview:
This unit will focus on teaching students how to read non�ction critically, looking at argumentation skills and logical argument structures.  It takes up the reading and research
work essential to the work of writing position papers.  The goal is to help eighth graders go o� to high school as highly skilled, e�cient, critical researchers.  This unit will help to
develop the skills necessary to become skilled non�ction readers, as well as learning the art of researching critically.

*This unit has been developed from the Curriculum Calendar from Teachers College at Columbia University and will be revised after publication of the unit in its entirety.*

New Jersey Student Learning Standards
RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.3. - Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas in�uence individuals or events, or how individuals in�uence ideas or events).
RI.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of a speci�c word choice on meaning and tone.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas.
RI.7.6. - Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others.
RI.7.7. - Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing each medium’s portrayal of the subject (e.g., how the delivery of a speech a�ects the impact of the words).
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
RI.7.9. - Analyze and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how two or more authors writing about the same topic shape their presentations of key information by
emphasizing di�erent evidence or advancing di�erent interpretations of facts.
RI.7.10. - By the end of the year read and comprehend literary non�ction at grade level text-complexity or above, with sca�olding as needed.
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.B. - Apply grade 7 Reading standards to literary non�ction (e.g. “Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to
support the claims”).
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W.7.10. - Write routinely over extended time frames (time for research, re�ection, metacognition/self correction, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-speci�c tasks,
purposes, and audiences.
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.2. - Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.
SL.7.3. - Delineate a speaker’s argument and speci�c claims, evaluating the soundness of the reasoning and the relevance and su�ciency of the evidence.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.7.5. - Include multimedia components and visual displays in presentations to clarify claims and �ndings and emphasize salient points.
SL.7.6. - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.4. - Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 7 reading and content, choosing �exibly from a range of strategies.
L.7.4.A. - Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.
L.7.4.B. - Use common, grade-appropriate Greek or Latin a�xes and roots as clues to the meaning of a word (e.g., belligerent, bellicose, rebel).
L.7.4.C. - Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to �nd the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
L.7.4.D. - Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).
L.7.5. - Demonstrate an understanding of �gurative language, word relationships, and nuances in word meanings.
L.7.5.A. - Interpret �gures of speech (e.g., literary, biblical, and mythological allusions) in context.
L.7.5.B. - Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.
L.7.5.C. - Distinguish among the connotations (associations) of words with similar denotations (de�nitions) (e.g., re�ned, respectful, polite, diplomatic, condescending).
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Researchers read objectively in order to learn about many sides of an argument.
2. Issues are complex and have many facets.
3. Researchers develop their own point of view on an issue after learning as much as they can about all

facets of an issue.
4. Researchers test the validity of sources and determine their reliability.

1. How can we suspend judgement on an issue as we research, weigh, and evaluate ideas and
information presented across texts, and carefully consider the strength of arguments?

2. How can I approach reading with an open mind, form and revise preliminary positions on
subjects, develop research questions, and read to become more expert?
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5. Researchers allow their research to dictate which areas of an issue need more study.
6. Researchers recognize techniques writers use to present arguments and become aware of levels of bias

in writing.
7. Researchers question what a source is not saying as much as they question what a source says.

1. How can I learn to weigh and evaluate evidence, noticing which points authors fully
substantiate, which merit further research, and which of my own arguments are validated by
research?

2. How can I read and reread critically to understand the multiple layers to an argument, as well as
how the author presents and crafts their argument to get readers to follow his thinking?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary: Mathematics/Science

Language Arts/Social Studies
● Reasoning

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I

2 - Lifting the Level of Work through Quick Table Conferences
3 - Supporting Foundational Work around a Central Idea
6 - Supporting Students As They Analyze the Role Parts of the Text Play
7 - Supporting Goal-Setting and the Work of the Bend
Bend II
11 - Supporting the Complex Work of Synthesizing across Texts
12 - Using a Partner to Make Sense of Harder Parts of Non�ction Texts
13 - Helping Students Build Robust Vocabulary
14 - Supporting Students in Growing Ideas
Bend III
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● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

16 - Rallying Students to the Work of the New Bend
17 - Supporting Predictable Problems with Online Research
19 - Flexibly Drawing on the Work of the Unit and Reading Critically

English Language Learners:

● Unit 3: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Argument Reading  by Lucy Calkins

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
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● 2018-19 Teachers College Calendar, Seventh Grade Argument Reading Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

● World without Fish by Mark Kurlansky (Level Y)
● “Oceans of Trash” from Scholastic (Level X)
● “Floating Junkyard” from Science World by Scholastic (Level W)
● “How Can We Clean Up Plastic in the Ocean?” (Level W)
● “Overfishing” from National Geographic (Level X)
● “Just How Badly Are We Overfishing the Oceans?” from The Washington Post (Level X)
● “Overfishing” from Science Journal for Kids (Level W)
● selected books for book talks and modeling good reader behaviors

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Tornadoes by Simon Seymour (Level R)
● Twisters and Other Terrible Storms by Will Osborne and Mary Pope, Sal Murdocca (Level

Earthquake by Kathleen Kudlinski and Ronald Himler (Level S)
● Down, Down, Down by Steve Jenkins (Level S)
● Sharks by Simon Seymour (Level T)
● The Titanic Sinks by Thomas Conklin (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.
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● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Researchers Read
across Texts to Compose
Evidence-Based Arguments
Session 1 - (Reading in a Topic and Debating
Positions to Develop Initial Arguments)

● Today I want to teach you that readers dive into a topic by investigating the issues and debates it raises.  Often
readers take up preliminary positions and use evidence from their reading to debate these positions, as a way to
begin formulating ideas

○ Readers do this by:
1. reading about a topic carefully
2. asking, “What might be an issue connected to this topic?” and “How might di�erent groups of people see

this issue?”
3. practicing debate skills by using details from reading to take many di�erent stances on the issue
4. re�ecting on their own experiences to identify which side of an issue they are beginning to lean toward
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Session 2 - (Comparing and Contrasting
Ideas--Reading to Prepare for Debate Stances)

Session 3 - (Understanding the Vocabulary of a Topic)

Session 4 - (Developing Ideas As a Researcher)

Session 5 - (Learning to Cite Your Sources)

● Today I want to teach you that when readers are preparing for a debate, they read with a di�erent stance.  They
read as if  they’re debating the text, thinking, “Oh yeah? You claim that is true? Tell me why you think that.” and
then they see how well the author has supported their points.  Readers can also read aiming to ref ute other ideas.

○ Readers do this by:
1. thinking carefully about the side of the issue they care more deeply about, or to which they feel most

connected
2. looking for details that support the side of the issue they’ve chosen
3. challenging the writer to defend his or her stance

● Today I want to teach you that as readers become experts on a topic, they pick up expert vocabulary that increases
their own authority.  Readers are caref ul to not just use their own words when talking and writing, instead they
purposef ully use precise vocabulary.

○ Readers do this by:
1. paying attention to the vocabulary used by experts in their writing on a topic
2. creating lists of important words to know and use when talking about a topic
3. practicing using technical words in conversation, and drawing connections between their meanings

● Today I want to teach you that as readers read and �gure out what the authors and texts are suggesting in terms
of  big ideas, they begin to develop their own ideas on the subject.  Caref ul researchers create systems to keep these
di�erences clear.

○ Readers do this by:
1. reading texts carefully, �nding the big idea
2. noticing what details and voices were left out by authors
3. reading through the lens of, “What makes sense to me?” and “Where do my ideas lie in this issue?”
4. creating a chart, or other system, to separate authors’ ideas from the one they are beginning to develop

● Today I want to teach you that researchers keep caref ul track of  their sources, by jotting down the author, title,
and page number, or the URL of  a digital source.  Researchers try to use quotation marks when they are writing
down or quoting directly, so that they give credit to their sources.

○ Readers do this by:
1. understanding that citing sources is both a legal and an ethical obligation
2. developing a system, perhaps by using di�erent colors, to di�erentiate notes taken from di�erent sources
3. using quotation marks around the exact words that they have taken from sources
4. maintaining consistency in citations by using either MLA or APA formatting

Bend II: Digging Deeper:
Employing Close, Critical,
Interpretive Reading

● Today I want to teach you that research is not just an academic exercise when you research current events.  It’s a
mental imperative, which means readers have a responsibility to read deeply, trying to avoid stereotyping and
generalization.  When readers take on intense, nuanced topics, therefore, they give themselves opportunities to
write and talk before developing �rm positions.
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Session 6 - (Investigating the Multiple Perspectives of
an Issue)

Session 7 - (Analyzing Perspective)

Session 8 - (Considering Craft)

Session 9 (Rethinking Arguments As You Continue to
Research)

Session 10 (Revising Your Notes)

○ Readers do this by:
1. learning as much as they can about the issues that may be hiding within their topic
2. researching the history behind current events, searching for roots to current issues
3. asking questions about whose voices are being represented and whose voices are being left out

● Today I want to teach you that when readers read more than one text on a subject, they compare the points of
view that authors push forward, and analyze the similarities and di�erences.

○ Readers do this by:
1. identifying each author’s perspective on the particular event, topic, or issue they are writing about
2. comparing articles and their perspectives by studying connections and contradictions across sources
3. using phrases like, “Author A would agree with…, but he/she also thinks…” and “Author B would disagree

with ...because…”
4. recognizing how each author sets himself/herself apart from what others are saying about the same topic

or issue
● Today I want to remind you that readers can think about, discuss, and write about texts on di�erent levels.  On

one level, you can think about what they are about--their content.  But another level of  thinking about texts is to
think more about how author’s choices have shaped that content and why.

○ Readers do this by:
1. reviewing the goals that informational writers strive for in their writing
2. identifying techniques that informational writers use to achieve their goals
3. examining how the e�ects of techniques help to shape the writer’s argument

● Today I want to teach you that researchers have to be caref ul that over time they don’t just go seeking
information that already agrees with their arguments, but instead they remain open to new ideas and
information.  They are alert to subtle details that push them to rethink parts of  their argument.

○ Readers do this by:
1. seeking out arguments that challenge what they have been thinking already
2. looking for nuance, even in articles that appear to agree
3. looking for overlaps and for evidence that separates similar points of view

● Today I want to teach you that note-taking is most powerf ul when you make connections between old notes and
new, previous thinking to new ideas, and parts of  one text to another.

○ Readers do this by:
1. returning to their �rst sets of notes frequently, reading to see how their thinking has evolved over time
2. developing some sort of system to organize new ideas onto old ideas

Bend III: Researchers Employ
Close, Critical, Interpretive
Reading to Notice How

● Today I want to teach you that as you read, you must pay attention to how your emotions are being manipulated,
and ask yourself  not just what view you are more sympathetic to, but also why are you more sympathetic to that
view.  One way to do this is to investigate the word choice, especially the connotations or tone of  speci�c words.
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Authors Craft Their
Arguments
Session 11 (Understanding the Author’s Angle)

Session 12 (Starting a New Research Project)

Session 13 (Using Your Research Community to
Co-Develop Research Plans)

Session 14 (Comparing Craft and Perspective across
Texts)

Session 15 (Critical Literacy)

○ Readers do this by:
1. asking, as they read, “Why am I sympathetic to what this author is saying?” and “What did the author do

to make me feel this way?”
2. examining word choice, noticing connotations of words used in text
3. identifying the writer’s tone, and asking, “What does this tone do to a�ect the way I feel about the topic or

issue being discussed?”
● Today I want to teach you that when researchers set out to study a new issue, they start by making a plan for how

that study will go.
○ Readers do this by:

1. thinking about all that they know to do when researching
2. reviewing their repertoire of reading and research strategies
3. drawing on all that they have learned from undertaking previous research studies

● Today I want to teach you that when a researcher reads in the company of  a community, that researcher doesn’t
just have research texts as tools.  Fellow researchers can act as dialogical tools.  What I mean by that is, your
conversation and dialogue with your research club members can act as tools--helping to spark new insights to
consider and new research agendas.

○ Readers do this by:
1. participating in deep conversations, pulling out the ideas and questions worth exploring and thinking

about further
2. listening to what people have to say during a conversation, and then building on that
3. recording ideas and questions worth pursuing
4. Growing their thinking by using phrases such as, “This makes me wonder…”

● Today I want to teach you that readers can ask. “Who is this text for, and how do I know?  Does the author seem
to be writing to persuade readers from another viewpoint or writing to a group of  like-minded readers?  Is the
author talking to the reader as if  they are beginners or experts in this topic?”  Readers evaluate how persuasive
the text seems; or they may talk or write to think through how this piece of  writing might impact  the intended
community.

○ Readers do this by:
1. reading to see which techniques the writer has used to form their argument
2. identifying possible goals the writer may have had while writing
3. noticing craft moves authors make in their writing

● Today I want to teach you that as you research, you can ask, “Who is this text for, and how do I know?” or “Does
the author seem to be writing to persuade readers from another viewpoint or writing to a group of  like-minded
readers?”

○ Readers do this by:
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1. analyzing each new text through the lens of identifying the writer’s aim
2. re�ecting on craft moves to identify ways in which the writer may be trying to manipulate the reader’s

emotions
3. asking, “Do I agree with everything this author is saying?” and “Are there points I might challenge, or add

my feelings to?”
Skills (Students will be able to…)
● Read argument critically
● Research a topic independently
● Detect bias and attempts to manipulate emotions
● Add his/her own ideas to research

Writing Workshop Grade:  7
Unit 5:  The Art of  Argument (Research-Based Essays)

Unit Overview:
This unit will introduce seventh graders to the skill of arguing by introducing them to debate �rst.  Students will begin with the simplest form of argument - Are you for or against
an issue? - and then shift towards developing more focused arguments, using research, and develop more nuanced reasoning skills.  Finally, students will identify issues that they
�nd particularly compelling, and they will actively raise their voice for a real audience.  This will involve conducting their own research, qualifying their claims, and analyzing the
logic of their arguments, with a wider audience in mind.

New Jersey Student Learning Standards
RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas. RI.7.6. - Determine an author’s point of view or purpose in a
text and analyze how the author distinguishes his or her position from that of others.
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
W.7.1. - Write arguments to support claims with clear reasons and relevant evidence.
W.7.1.A. - Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.
W.7.1.B. - Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources and demonstrating an understanding of the topic or text. W.7.1.C. - Use words, phrases, and clauses to create cohesion
and clarify the relationships among claim(s), reasons, and evidence.
W.7.1.D. - Establish and maintain a formal style/academic style, approach, and form.
W.7.1.E. - Provide a concluding statement or section that follows from and supports the argument presented.
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W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.7. - Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions for further research and investigation.
W.7.8. - Gather relevant information from multiple print and digital sources, using search terms e�ectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for citation.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.B. - Apply grade 7 Reading standards to literary non�ction (e.g. “Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to
support the claims”).
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.3. - Delineate a speaker’s argument and speci�c claims, evaluating the soundness of the reasoning and the relevance and su�ciency of the evidence.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.7.2.A. - Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
L.7.2.B. - Spell correctly
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit))
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

Enduring Understandings Essential Questions
1. To understand the genre of argument writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand the author's craft and replicate strategies.
5. To determine importance and solicit evidence that supports claims.
6. To experiment with di�erent text structures.
7. To create a claim and support it with various types of evidence.

1. How do we write research based argument essays?
2. How do we establish and support positions?
3. How do we compose more focused and nuanced arguments
4. How do we incorporate counter arguments to support our claim?
5. How do we write an argument for a global audience

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary: Mathematics/Science

Language Arts/Social Studies

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class Settings
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Helping students get ready to debate
3-Predictable problems with adding evidence
4-Help students cite and analyze evidence
Bend II
6-Striking a balance
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

7-Rereading closely and analytically with a researchers stance
9-Supporting students who struggle
10-Supporting writers who are ready to contextualize arguments within larger ideas and writers who
need support with lining up evidence
11-Small group work to support revision with form and purpose in mind
12-Creating urgency around  revising and editing
Bend III
14-Focusing a topic and conducting independent research
16-Analyzing logic in claims and counterclaims

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, & Mainstream

Learners)

Core Instructional and Supplemental Materials Core Instructional, Supplemental, Instructional, and
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https://www.state.nj.us/education/modelcurriculum/ela/ellscaffolding/7u4.pdf
https://docs.google.com/document/d/1CCVzcuzrkvD1r8Z9X2-GkAqnEQdGRJ6zK5oCk2Z3jyM/edit
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https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
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https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://drive.google.com/file/d/0B-_iTnCmF_gGRzFuemszSGJwQnl4MDdRbnB2MDRTaEtQazdN/view?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing
https://docs.google.com/document/d/1wJLHdjzj9_VQevaM2dMkSRDpIWpb-6q7N5rfa349-sY/edit?usp=sharing


Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

Professional Resources: Intervention Resources

Core Professional Resources:

● 2019-20 Teachers College Calendar
● The Art of Argument Unit by Lucy Calkins
● 2018-19 Teachers College Calendar, Seventh Grade The Art of Argument Units
● Florham Park ELA PD Sharing Website
● The  Writing  Strategies Book by Jen Seravallo
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Writing  Strategies Book - Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and Sonja

Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Conferring Curriculum

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● Listening to Wisdom from a Ten-Year-Old Son about His Head Injury” (Level W)
● “Get Off That Couch and Play!” (Level U)
● “Seeds of Innovation: Bringing a Game Changing Helmet to Market” (Level X)
● Getting Cut from a Sports Team” (Level U)
● “Total Female Emergency Room Visits by Sport” (Level X)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Hard As Nails In Ancient Greece by Turner, Tracey, and Jamie Lenman (Level S)
● Oh Rats! The Story of Rats and People by Albert Marrin (Level S)
● Just the Right Size by Nicola Davies (Level T)
● Life in the Rain Forests by Lucy Baker (Level T)
● Sister Series by Raina Telgemeier (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
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https://drive.google.com/file/d/1bqe3A7aYp2t0DOKa8bzSU-CegXgCxaz5/view
https://sites.google.com/a/fpks.org/curriculum-and-instruction-teachers/pd-sharing-folder/ela-pd
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https://drive.google.com/a/fpks.org/file/d/0B7eaT_i9qrmZWWtxekdCR0tIc2M/view?usp=sharing


Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign
language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on
what they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Establishing and
Supporting Positions
(Session 1 - Weighing Evidence to Form
Considered Positions)

●      Today I want to teach you that when taking sides in an argument, it is important to start by weighing the reasons and
evidence o�ered up by both sides, remaining open, suspending judgement so as to develop a considered opinion.  And even
that opinion, that position, is a preliminary one.  (Page 5)

○      Writers do this by:
1.     understanding that argument is a natural part of life, and that there are proven practices used to make
arguments stronger and more valid
2.     researching in a way that allows them to consider both sides of an argument
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 2 - Take Your Argument into a
Scrimmage)

(Session 3 - Bam! Bolstering Positions by
Adding Relevant Evidence)

(Session 4 - Stay with Me Now:
Balancing Evidence with Analysis)

3.     using text clues, such as the title, to determine which side an author might be on before reading
4.     taking notes on all aspects of an argument by recording information into categories, such as pro and
con
5.     thinking about the information presented to determine if the details are pro or con, especially when
the text does not explicitly say that
6.     realizing that powerful arguments require a well-rounded, in-depth understanding, and, thus, more
research
7.     using evidence to form and build an opinion

●      Today I want to remind you that when you are debating, you don’t want to be wishy-washy!  To be compelling, state a
claim, give reasons to back up that claim, and give evidence to support each of your reasons.  (Page 16)

○      Writers do this by:
1.     testing their position with others so that they know what still has to be strengthened
2.     giving reasons to support their claim, and then backing up those reasons with multiple pieces of
evidence
3.     watching others debate so that they can see how reasons and evidence are presented
4.     responding to some of their opponent’s points to strengthen their own points
5.     using strong, appropriate language to argue well

●      Today I want to teach you that when defending an argument with text evidence, one of your most important moves is to
sift through your evidence.  Don’t just present evidence in the order you discovered it.  Instead, sort and rank it, deciding
which evidence matches each point and which is most compelling.  You want to present the evidence that packs the biggest
punch.  (Page 28)

○      Writers do this by:
1.     reviewing some of the ways they include evidence in other forms of writing
2.     understanding that they need to include the right evidence in the right places in their writing
3.     �nding the right evidence, which will pack enough of a punch to convince readers of their point
4.     evaluating the evidence they have found by ranking it according to how well it matches each point,
how hard it is to argue against, how surprising or compelling it is, and how it will strengthen their
argument
5.     making quotes work for them in their writing by transitioning into a quote well, providing context,
naming the source, explaining the relationship of the speaker, and transitioning into a discussion
6.     crediting the source of their evidence

●      Today I want to teach you that when you are making an argument, you want your readers to stay with you.  To do this,
you analyze the evidence in ways that help your reader follow your argument.  (Page 40)

○      Writers do this by:
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 5 - Taking Stock)ls)

1.     understanding that their own ideas and analysis of thinking is as important as the citation of their
sources
2.     creating a logical line of thought that will enable readers to follow their thinking
3.     analyzing the relationship between their reason and their evidence, paying attention to the path they
have set for their reader

●      Today I want to teach you that self-assessment and taking stock of one’s work is about looking backward and forward.
Writers self-assess by looking back at their current work to ask how it is strong and how it might be improved.  And they look
forward by asking, “How can I bring all that I have learned to future writing?”  (Page 53)

○      Writers do this by:
1.     asking questions as they learn more about a topic, and following the answers to a more focused topic
2.     reviewing the argument writing rubric and self-assessing their progress so far
3.     �nding evidence of doing the skill consistently before marking it on the checklist setting goals for how
they would like to stretch their writing and re�ne their research

Bend II: Composing More Focused
and Nuanced Arguments
(Session 6 - Forming Coalition Groups)

(Session 7 - Bringing a Critical
Perspective to Your Research)

●      Today I want to teach you that even when a researcher is charged with the task of studying a particular topic, one of the
�rst jobs he or she needs to do is to clarify the focal question or subtopic.  (Page 65)

○      Writers do this by:
1.     �nding subtopics within their broad topic by breaking it apart into its elements
2.     narrowing their focus, and researching in more depth on the subtopic
3.     creating a list of questions to help them decide which side of the issue to be on
4.     developing their issue into a more nuanced claim and researching to support that claim

●      Today I want to remind you that to develop a considered opinion, you need to read with a critical eye, not merely
accepting what texts say.  It helps to look not only for contradictions among sources, but also for the sources of those
contradictions.  And it helps to note the roles an author plays, the evidence the author seems to value and to ignore, and
anything else that gives you pause.  (Page 75)

○      Writers do this by:
1.     questioning the sources they read when they �nd contradicting information
2.     questioning what the author of a text might stand to gain by presenting the information a certain way
3.     verifying all sources, especially when contradicting information is found
4.     checking their emotional response to information, particularly if it gives them pause or makes them
feel uncomfortable
5.     checking sources cited in articles they read
6.     rereading articles closely and analytically with a researcher’s stance
7.     taking a critical stance towards all texts
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 8 - Debating to Prepare to
Draft)

(Session 9 - Introducing and Writing
Your Argument)

(Session 10 - Self-Assessment with an Eye
Toward Counterargument)

(Session 11 - Studying Author’s Craft,
Including Rhetorical Devices)

●      Today I want to remind you that when you are debating, you don’t want to be wishy-washy!  To be compelling, state a
claim, give reasons to back up that claim, give evidence to support each of your reasons, and analyze that evidence for your
audience, explaining how it supports your claim.  (Page 97)

○      Writers do this by:
1.     practicing their arguments by debating with peers
2.     stating their case to an opponent, explaining their position with reasons and evidence
3.     listening carefully to their opponent’s case, taking notes as needed
4.     rebutting each point from your opponent with reasons and evidence
5.     identifying their opponents’ strongest point or evidence, and using that to strengthen their own point

●      Today I want to teach you that writing an introduction to an argument is a bit like standing at the top of a ski mountain
or a skateboarding ramp.  In either situation, as you stand at the beginning, you visualize the moves you’ll need to make to get
to the end.  When you start, you set yourself up to make those later moves.  (Page 102)

○      Writers do this by:
1.     writing fairly, providing the reader with a sense of the debates surrounding the issue
2.     emphasizing points that may be made by the opposition, hinting at their future rebuttal of the
opposition’s points
3.     stating a claim right at the start, making sure that it is strong and precise
4.     stopping and starting again if the introduction is not strong, before �nishing the draft
5.     completing the draft according to the structure set up in the introduction
6.     writing a powerful conclusion that not only sums up the writer’s point, but also leaves it clear to the
reader that the writer knows what he or she is talking about

●      Today I want to teach you to use checklists to self-evaluate, and that involves trying to do one or two things really well.
Writers sometimes prioritize a skill or two, then work really hard on that skill.  And when you think about what merits that
sort of attention in argument writing, responding to an argument against or di�erent from yours (that’s counterargument)
can top your list.  (Page 111)

○      Writers do this by:
1.     understanding that arguments without an attempt to counter the opposition rarely go anywhere
because it appears as though the writer is just not paying attention to the opposition
2.     examining a mentor text to study how the counterargument is used
3.     revising their own writing to re�ect some of the technique used in the mentor text to address the
opposition’s argument
4.     revising their work further to add phrases that will help acknowledge and rebut the counterargument

●      Today I want to teach you that all writers, argument writers included, have goals that they aim toward when they write.
They use very speci�c strategies to accomplish these goals.  Looking at mentor texts can help us �gure out what those goals
and strategies are.  (Page 123)
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 12 - When Company Comes)

(Session 13 - Celebration)

○      Writers do this by:
1.     understanding that argument writers have speci�c goals in mind when they write, such as: hooking
the reader, stating a claim, showing an understanding of the topic, refuting counterarguments, and
stirring empathy, among others
2.     understanding the di�erence between writing goals and the strategies that they use to achieve their
goals
3.     examining a mentor text to determine the writer’s goals and the strategies used to achieve them
4.     examining their drafts honestly to determine if the goals they set for themselves have been met fully

●      Today I want to teach you that writers make sure that the tone and style of their writing matches the context in which it
will be read.  When the situation and audience call for a more formal tone, writers usually adjust their writing so that it meets
those expectations, although they sometimes decide to deviate from expectations for a reason.  (Page 140)

○      Writers do this by:
1.     understanding the importance of adopting a more formal tone and style when presenting something
to a more formal audience
2.     observing and identifying the di�erences between informal and formal delivery of an argument
3.     writing in full sentences, writing out words completely, and using proper nouns
4.     basing their writing on more than just one opinion
5.     Staying serious, only making jokes if they are absolutely essential, and limiting their use of
exclamation points
6.     using academic language to name and describe, and using formal transitions

●      Today I want to teach you that when writers present an argument, they can learn from the responses they get and from
the ideas of others and adjust their thinking accordingly.  (Page 151)

○      Writers do this by:
1.     speaking clearly, taking time to take breaths and relax as necessary
2.     pausing to listen to questions and challenges to their argument before responding reviewing feedback
carefully and thoughtfully, considering whether they may learn something that will help them write a
stronger argument

Bend III: Taking Arguments to a
global audience
(Session 14 - Taking Opportunities to
Stand and Be Counted)

●      Today I want to teach you that when you want to make a di�erence in your communities, it helps to join or create a
cause with a group of people who share your concern and then plan and divide up the work so that together you can
e�ciently accomplish all you need to do to write arguments that teach a real audience and convince people to make a change.
(Page 161)

○      Writers do this by:
1.     thinking of themselves as activists, who might be able to make a change in their community
2.     deciding on a cause that they care about and that is actionable
3.     researching to develop an informed opinion and to understand the pros and cons
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Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 15 - Revising by Qualifying
Your Claim)

(Session 16 - Revising with Logical
Fallacies in Mind)

(Session 17 - Cyberactivism)

4.     questioning what they want to know, and then researching to �nd the answers
5.     identifying who needs to know this information, and then �guring out how to reach them
6.     writing in ways that are compelling, that will cause people to pay attention and help make a change

●      Today I want to teach you that most arguments put down a stake somewherein a progression of perspectives.  On either
side are the radical views--the “yes, totally!” or the “no way!” views.  Most arguments tend to fall somewhere between those
two extremes.  Knowing where your perspective falls in relation to others can help you to distinguish your claim from
alternate views.  (Page 173)

○      Writers do this by:
1.     understanding that radical, or extreme, views are held by only a small minority of people, and that
their position will be heard by more people if it is quali�ed and not so extreme
2.     examining their claim to determine how it di�ers from others close to it, and then clarifying their
claim to make those di�erences stand out
3.     using quali�ers to make their evidence more precisely re�ect their position
4.     Spinning their evidence in such a way that the reader can clearly see how the evidence supports the
claim

●      Today I want to teach you that some reasons and evidence are better than others.  Some reasons are stronger and lead to
valid arguments.  Some are weaker and can create invalid arguments.  We call these logical fallacies.  To provide the strongest
possible reasons and evidence, writers can look closely at their reasoning to evaluate and strengthen their arguments.  (Page
181)

○      Writers do this by:
1.     practicing evaluating the reasoning of others as a means to help them evaluate their own reasoning
2.     ranking reasons as good, bad, or okay by evaluating the argument as strong or weak
3.     understanding some common logical fallacies, and working to identify any that might be present in
their argument
4.     returning to research, if necessary, to correct faulty logic in arguments
5.     using words like many, often, and might to present evidence in such a way that it will be irrefutable

●      Today I want to teach you that when you choose the form for putting your writing out into the world, you’ll want to
make that choice carefully.  One way to make a thoughtful decision is to consider di�erent options along with the advantages
and disadvantages for each option.  Ask yourself some questions about each option, like: “What’s the time involved?  What
tools would I need?  What’s the likely result?  The answers to those questions will help you make the choice that is best suited
for your work.  (Page 193)

○      Writers do this by:
1.     preparing their writing for an outside audience
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2.     understanding the di�erent options available to them for publishing and sharing their writing with a
wider audience weighing the pros and cons of all available options, and making a decision that they stick to
and quickly work toward

Skills (Students will be able to…)  including Grammar
● State a claim
● Conduct original research
● Detect bias in sources
● Defend an argument

Present their argument to a wider audience

Writing Workshop Grade:  7
Unit 6: Writing About Reading (From Reader’s Notebooks to Companion Books)

Unit Overview:
This unit is unique in that it combines elements from readers and writers workshop equally.  In this unit, students will be explicitly taught how to write about reading, whether the
reading be �ction or non�ction.  Students will be taught the qualities of good information writing and the qualities of good, close reading.  They will be taught to examine how small
parts of text �t within the whole of a text.  They will be taught to look for patterns in what they have been reading.  They will be taught to ask why elements appear in certain parts of
text and to examine and think about what the author’s purpose may have been for expressing himself or herself in a certain manner.

New Jersey Student Learning Standards
RL.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.2. - Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
RL.7.3. - Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
RL.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a speci�c verse
or stanza of a poem or section of a story or drama.
RL.7.5. - Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
RL.7.7. - Compare and contrast a written story, drama, or poem to its audio, �lmed, staged, or multimedia version, analyzing the e�ects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus and
angles in a �lm).
RL.7.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) a �ctional portrayal of a time, place, or character and a historical account of the same period as a
means of understanding how authors of �ction use or alter history.
RL.7.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
W.7.2. - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
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W.7.2.A. - Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information, using text structures (e.g., de�nition, classi�cation, comparison/contrast, cause/e�ect, etc.) and text features (e.g.,
headings, graphics, and multimedia).
W.7.2.B. - Develop the topic with relevant facts, de�nitions, concrete details, quotations, or other information and examples.
W.7.2.C. - Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
W.7.2.D. - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.7.2.E. - Establish and maintain a formal style academic style, approach, and form.
W.7.2.F. - Provide a concluding statement or section that follows from and supports the information or explanation presented.
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.8. - Gather relevant information from multiple print and digital sources, using search terms e�ectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for citation.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.A. - Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a �ctional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of
�ction use or alter history”).
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.2. - Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.7.5. - Include multimedia components and visual displays in presentations to clarify claims and �ndings and emphasize salient points.
SL.7.6. - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.7.2.A. - Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
L.7.2.B. - Spell correctly.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
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9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. To understand the genre of informational writing.
2. To independently produce writing through the writing process.
3. To self assess writing and set meaningful goals.
4. To understand author’s craft and replicate strategies.
5. To determine importance and solicit evidence that supports claims.
6. To experiment with di�erent text structures.
7. To write with various perspectives.

1. What is informational writing?
2. How do we create and develop companion books?
3. How do we draft and revise with di�erent perspectives and text structures?
4. How do we revise and edit for our audience?
5. How do we read like a writer?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Using an Exemplar text to respond to predictable problems
3-Helping students �gure out ways to develop characters
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● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:
Mathematics/Science Language Arts/Social Studies

● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

5-Predictable Problems with story arch
Bend II
7-Teaching students how to work within critique groups
8-Crafting leads that foreshadow and connect
9-Using the narrative checklist to set and support personal goals
10-Helping students to write well about what matters to them
Bend III
12-Tucking in character history to create character depth
13-Studying the cadence in dialogue
15-Using commas to separate coordinate adjectives
16-Working with students whose grammar  and conventions are signi�cantly below 7th
grade level

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
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Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Writing About Reading Text by Lucy Calkins
● 018-19 Teachers College Calendar, Seventh Grade Writing About Reading  Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar Florham Park ELA PD Sharing Website
● The Writing  Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● The Writing Strategies Book: Your Everything Guide to Developing Strong Writers by

Jennifer Serravallo
● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and

Sonja Cherry-Paul
● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl

Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● The Hunger Games Companion: The Unauthorized Guide to the Series by Lois H

Gresh (Level Z)
● The Sorcerer’s Companion: A Guide to the Magical World of Harry Potter by

Allan Zola Kronzek (level Z)
● “The Stolen Party” by Liliana Heker (Level W)
● Examples of Student Companion Books (Level R-Z)

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● The Hunger Games Series (Level Z)
● THe Divergent Series (Level Z)
● All American Boys by Brendan Kiely and Jason Reynolds (Level X)
● Backlash by  Sarah Littman (Level Y)
● The Big Nate Series (Level S)
● Books that students pick from the classroom libraries

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
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● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign
language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Use document camera or overhead projector for shared reading of texts.
Ongoing:

● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Planning and Drafting
Companion Books
(Session 1 - Writing about Reading with VOice and
Investment)

● Today I want to teach you that one of the world’s most famous teachers, Paulo Freire, once said, “Reading is not walking on
words.  It is grasping the soul of them.”  There is no better way to grasp the soul of what you read than to write about your
reading--as long as you write about texts with the same potency and power as when you write stories and essays.  (Page 5)

○ Writers do this by:

Board Adopted on August 22, 2018
Revised August 2021

https://www.thehomeschoolmom.com/homeschooling-in-new-jersey/field-trips/
http://rickriordan.com/resource_type/teachers-guides/
https://www.scholastic.com/teachers/books-and-authors/#author-visit-kits
https://www.katemessner.com/authors-who-skype-with-classes-book-clubs-for-free/


Florham Park English Language Arts Curriculum
Grade 7 Scope and Sequence

(Session 2 - Using Graphics to Think and Rethink
about Literature)

(Session 3 - Thinking Big, Thinking Small)

(Session 4 - Explaining Thinking)

1. understanding that writing about reading should still re�ect who they are as writers, and should not be
boring and lifeless

2. responding to a story in such a way as to “grasp the soul” of the story
3. rereading the story, stopping and jotting re�ections and reactions as the read
4. liking the way they write about the stories they read, and discussing the reading with peers
5. thinking in out-of-the-box ways about what they read, creating an original or imaginative way to put

something too big for words on the page
● Today I want to teach you that you need not capture your ideas in words alone.  You can use other methods to represent

ideas--colors, codes of all sorts (stars, numbers, arrows), diagrams, �aps of paper for layers of ideas.  It is especially important
that you use whatever is necessary not only to think on the page, but also to rethink.  (Page 17)

○ Writers do this by:
1. studying examples of how other writers have shown their thinking about text by using color, codes, shapes,

arrows, etc.
2. being as engaged as possible in responding to text
3. rereading a story and using a di�erent way of mapping a response to it
4. reminding themselves to come up with ideas �rst, and then �nding materials to re�ect those ideas, and not

allowing the materials to dictate their response
5. sharing their ideas and re�ecting on others’ ideas as a means to get more ideas for ways to respond to text

● Today I want to remind you that to make anything be your best writing or your best thinking, you need to pause to think,
“What’s working?” and “How can I make my best better?”  It helps to have a picture in mind of what you are trying to do.  In
this instance, it helps to have a picture in mind of what constitutes potent, vitally alive writing about reading.  (Page 22)

○ Writers do this by:
1. thinking of themselves as literary scholars
2. thinking about their thinking to be able to identify what is working and what could be made better
3. recording important details from the text in the form of quotes, setting notes, or symbolic objects
4. recording important, speci�c details, such as quotes, setting details, or symbolic objects
5. choosing details that also relate to bigger ideas that are true for a lot of characters and people outside of

just the story they are reading
6. exploring big ideas (themes) linked to the details they have chosen
7. using transitional words and phrases to connect ideas and demonstrate logical thinking

● Today I want to teach you that when writing about reading, you should expect that you will come to new ideas.  As you
write, be sure that your thinking and big ideas are explained and developed.  Writers can use freewriting to explain their big
ideas so that others can grasp their thinking.  (Page 35)

○ Writers do this by:
1. capturing the insightful ideas from their speaking about text into their writing about text
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(Session 5 - Close Reading and Analytic Writing)

(Session 6 - Letting the Book Teach You How to
Respond)

(Session 7 - Working Toward a Companion Book)

2. �nding a page in their Reader’s Notebook where their thinking is not clear
3. studying an unclear response and trying to remember as much of the thinking as possible
4. writing additions to the page as if they are explaining their thinking to someone
5. expecting that their thinking will develop further as they write
6. writing long to clarify their thinking, citing pages in the text where the details can be found

● Today I want to teach you that analytic readers don’t just follow the main character’s progress through the story.  Instead,
they notice more elements of a story, and think about how di�erent elements of a story connect and in�uence each other.
Analytic readers often use writing as a way to do this thinking.  (Page 47)

○ Writers do this by:
1. understanding that in order to write well about reading, they must read with more than one element in

mind, for example, the main character should not be the only thing they pay attention to
2. listing the elements of �ction, and then examining their writing to determine if they are not writing about

one or more narrative elements
3. paying attention to all of the elements as they read, and seeing connections between elements
4. reading closely to investigate possible ways elements in�uence each other, and not jumping to conclusions

based on a guess or a cursory reading of text
5. lingering with their ideas, writing more about what they think and why
6. pursuing an idea or a way of thinking across a text, moving beyond simply summarizing events
7. identifying themes that arise from making connections between elements

● Today I want to teach you that skilled writers about reading don’t just have one way to travel through a text.  They don’t
think, “I’m going to make my usual character map (or what not).”  Skilled readers, like skilled skiers, adjust to the terrain.
They write in ways that help them tackle the challenges that the text poses.  (Page 58)

○ Writers do this by:
1. understanding that experts in any �eld make adjustments to their actions based on the changing

conditions in which they �nd themselves
2. �nding elements of text that seem confusing or complicated, and writing about them as a means to

thinking more deeply
3. troubleshooting, with peers, possible ways of handling di�cult elements of text
4. making sure their writing about text is driven by what is important

● Today I want to teach you that writers get ready to write information texts about literature by planning sections or chapters
that showcase their most insightful, important thoughts about the text.  They redraft until they have a plan that makes sense
and that encompasses the most important points about the text.  (Page 69)

○ Writers do this by:
1. reviewing common structures for information/non�ction texts
2. examining tables of contents from other companion books that might be used as mentor texts
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(Session 8 - Incorporating Evidence from the Text as a
Means to Elaborate)

(Session 9 - Reflection and Goal-Setting Using the
Information Writing Checklist--and a
Mini-Celebration)

3. re�ecting on the writing they have done so far, and naming possible chapters for some of their more
important thinking

4. working to build a logically ordered “good enough” table of contents
5. identifying which chapters will still need to be written to get at the most important parts of the book they

are reading
● Today I want to teach you that information writers, regardless of what genre or text structure they are writing in, elaborate on

important points and ideas.  Literary information writers, in particular, cite evidence from the story they are writing about by
discussing speci�c details and examples, as well as direct quotations, from the text.  (Page 81)

○ Writers do this by:
1. writing their own original thoughts--not simply retelling the story--and then supporting their ideas with

evidence
2. examining a mentor text to determine how speci�c evidence from the text was incorporated into the

companion book to support the author’s big idea
3. �nding exact words from their book to back up the point they are trying to make
4. using speci�c details from  the text as a springboard for interpretation and elaboration
5. selecting the most relevant details to cite

● Today I want to teach you that writers often pause, using the resources available to them to set goals before they forge ahead
with a project.  When writers pause to re�ect, often they also use the time to edit, so they can share with an audience their
best work thus far.  (Page 89)

○ Writers do this by:
1. examining a Writing Checklist to determine the level, quality, and quantity of writing about reading that

needs to be accomplished
2. reading their drafts in small chunks closely, and with an editor’s lens
3. annotating chapter drafts using the checklist to guide them
4. working with a partner for help with editing
5. sharing their writing with peers and reading peers’ work to learn something new about writing or about

the books peers have read
Bend II: Writing to Deepen
Literary Analysis
(Session 10 - Reading Like Writers--and Writing
about It)

● Today I want to teach you that readers who write stories themselves read the texts others have written, aware that the authors
made purposeful writing choices.  Before they write about the texts, readers ask, “Why might the author have written it this
way?  What insight about the story can I gain from studying this part?”  Then they write about it.  (Page 97)

○ Writers do this by:
1. reviewing previously written material to �nd places where they made deliberate craft decisions
2. examining class mentor texts to �nd similar crafting decisions, and exploring the purpose the authors may

have had for making those moves
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(Session 11 - Writing about Symbolism in Texts)

(Session 12 - Analyzing Structure in a Text)

(Session 13 - Writing Inside the Story)

3. realizing that every move an author makes is a decision, and asking why the author may have made a
particular move

4. analyzing how and why an author uses techniques and craft, and writing long about it
5. using the lens of author’s purpose and craft to write new chapters of a companion book or to revise

chapters already written
6. using input from fellow authors to improve their writing

● Today I want to teach you that to write well about reading, writers don’t just note symbols and come up with a quick
meaning (like ‘the bird means hope’).  Instead, they track the symbol across the story, thinking and writing about what it
means in di�erent parts.  (Page 107)

○ Writers do this by:
1. identifying a symbol in a text and guessing at what it might mean in a speci�c location
2. returning to the text and reading more closely to note how the meaning changes across the text
3. tracking multiple meanings of a symbol through a text
4. rethinking the meaning of titles as possible symbols

● Today I want to teach you that people who write about reading pay attention to the structure of a story, to the way time
moves.  If the structure is unconventional, a reader can write about it to help �gure out how the parts of the story are
connected and to think about why the author made these decisions.  (Page 115)

○ Writers do this by:
1. recognizing a scene as confusing because of the way time has been structured, and then trying to

understand it in context
2. examining closely the structure of the unconventional time shift
3. asking why the author may have used a time shift in that place in the story
4. studying the text closely to determine what they should be noticing about the character, setting, or plot

because of the time shift
● Today I want to teach you that people who write about reading don’t just write about a story--they also write extensions of a

story, creating new scenes that could actually have been in the original story or that make the story go di�erently.  (Page 127)
○ Writers do this by:

1. �nding a scene that has been hinted about, but hasn’t been fully written about
2. thinking about what they already know about the characters and story, and planning how the characters

may have reacted in a hinted-at scene
3. making sure that what they are thinking �ts in with what they already know about the characters, setting,

and plot
4. mimicking the language used by the author to make this new scene more realistic
5. revisiting the story arc to improve the new scene they have written
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(Session 14 - Writing Inside Perspectives)

(Session 15 - Writing Introductions and Conclusions)

(Session 16 - Final Edits and a Celebration)

6. adding precise descriptions and symbols, either extensions of symbols already in the story or new symbols,
to give the fan �ction a more authentic feel

● Today I want to teach you that people who write about reading are able to develop and include the perspectives of di�erent
characters in a story, even when those perspectives di�er from each other.  (Page 135)

○ Writers do this by:
1. recognizing that di�erent characters will have di�erent perspectives, or views, about the same events
2. thinking about di�erent ways that authors show those di�ering points of view
3. paying attention to di�ering points of view, especially when they are in con�ict
4. analyzing how authors develop multiple perspectives in a story, and then experimenting with one or more

techniques to develop multiple perspectives in fan �ction
● Today I want to teach you that to craft compelling and e�ective introductions, writers often look across the whole of a

chapter or the whole of a book and ask, “How do these things go together?”  They then write to preview the important
sections of what’s to come, and to interest the reader in what each section has to o�er.  (Page 145)

○ Writers do this by:
1. revising their table of contents to re�ect a more precise organizational structure for their companion book
2. looking across their chapters and naming how the chapters go together
3. chunking together several chapters that are similar, then previewing with an explanatory sentence
4. elaborating on the signi�cance of a section of a companion book
5. �nding the big picture that connects all of their chapters together, and possibly revising chapters to better

convey the big picture
6. hooking the reader with a strong lead that speaks to the big picture they are trying to convey
7. writing a conclusion that keeps the reader hooked

● Today I want to teach you that writers edit their pieces with careful attention to language conventions and then share their
work with other writers, friends, and family.  (Page 152)

○ Writers do this by:
1. using di�erent lenses to reread and edit their own writing
2. working with a peer as partners to examine closely one another’s writing
3. working independently to create a �nal draft
4. sharing their work with a real audience

Skills (Students will be able to…)  including Grammar
● Read �ction texts with purpose and intent
● Examine a variety of techniques used by authors to create meaningful characters in compelling stories
● Analyze why authors make certain choices when writing �ction
● Pay attention to small details that a�ect the way stories are interpreted
● Experiment with techniques used by writers
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● Create fan �ction

Reading Workshop Grade: 7
Unit 7:  Historical Fiction Book Clubs

Unit Overview:
This unit will help our students see how history is not a collection of old, dead facts to be memorized, but is full of compelling stories that help us understand our past, and, perhaps,
what we need to do to shape a better future.  In Bend I, students will learn the reading skills necessary to orient themselves to an historical setting and to complex narratives.  Students
will learn to see that the heart of historical �ction is often the clash between the protagonist’s values and those of the time period.  In Bend II, students will learn to read non�ction in
tandem with their historical �ction to help them understand the historical con�icts and settings in their stories.  They will learn to do quick, meaningful research on the run, while
they strive for a deeper understanding of the historical content.  In Bend III, students will learn to consider how their characters change and grow, and what their books teach readers
about humans’ capacity for change.  Students will further learn that the changes characters go through are often complicated, and rarely all good.  Additionally, students will learn
that sometimes people are hardened or damaged by their su�ering.  As the unit closes, students will channel their attention toward current events, considering the lessons that we
could apply from the past, asking, “How is the era we live in now similar to the era in our historical �ction novels?”  Finally, they will think about what we need to do to move toward
a better future.

New Jersey Student Learning Standards
RL.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.2. - Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
RL.7.3. - Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
RL.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a speci�c verse
or stanza of a poem or section of a story or drama.
RL.7.5. - Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
RL.7.7. - Compare and contrast a written story, drama, or poem to its audio, �lmed, staged, or multimedia version, analyzing the e�ects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus and
angles in a �lm).
RL.7.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) a �ctional portrayal of a time, place, or character and a historical account of the same period as a
means of understanding how authors of �ction use or alter history.
RL.7.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
RI.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RI.7.2. - Determine two or more central ideas in a text and analyze their development over the course of the text; provide an objective summary of the text.
RI.7.3. - Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas in�uence individuals or events, or how individuals in�uence ideas or events).
RI.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative, connotative, and technical meanings; analyze the impact of a speci�c word choice on meaning and tone.
RI.7.5. - Analyze the structure an author uses to organize a text, including how the major sections contribute to the whole and to the development of the ideas.
RI.7.6. - Determine an author’s point of view or purpose in a text and analyze how the author distinguishes his or her position from that of others.
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RI.7.7. - Compare and contrast a text to an audio, video, or multimedia version of the text, analyzing each medium’s portrayal of the subject (e.g., how the delivery of a speech a�ects the impact of the words).
RI.7.8. - Trace and evaluate the argument and speci�c claims in a text, assessing whether the reasoning is sound and the evidence is relevant and su�cient to support the claims.
RI.7.9. - Analyze and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) how two or more authors writing about the same topic shape their presentations of key information by
emphasizing di�erent evidence or advancing di�erent interpretations of facts.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. History is �lled with rich stories of people who struggled with, and were changed by events of the day.
2. Historical �ction illuminates people’s lives over time and around the world.
3. Historical �ction gives readers a sense of the su�ering that people have endured and the nobility and

courage that can arise in the midst of this su�ering.
4. We can learn about our current con�icts by studying past con�icts.
5. We can change our future by learning about our past and about how people dealt with similar issues.
6. If we understand past con�icts, we can better understand current con�icts that have roots in past

con�icts.

1. What can we learn about our present and future by reading stories about the past?
2. Why is it important to know about our nation’s past?
3. How is reading stories about our past a more e�ective way to learn history than learning and

memorizing facts about past events?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Project Read Assessments
● Writing about reading
● Readers’ notebooks
● Teacher-created performance assessment
● Book club talks
● Observations of partner work
● Student re�ections
● Conferences and small groups

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
● Behavior management plan
● Highlight text
● Small group setting
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Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Nonsense Words
● Teachers College Running Records
● Letter Sound ID
● High Frequency Word Assessment

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Helping Readers and Club Make Smart Reading Goals
3-Responding to Predictable Reading Issues
5-Seeing Whole texts, Rather than smaller Sections, in a Fresh Light
6-Revising Our Writing about Reading
Bend II
9-Providing Extra Support for non�ction
11-Helping Kids Develop Agency by Coaching into Skills
Bend III
14-Thinking across texts
15-Reading Through the Lense of Power
17-Supporting Students in Talking about Charged Issues

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners}
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Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Historical Fiction Book Clubs  by Lucy Calkins
● 2018-19 Teachers College Calendar, Seventh Grade Historical Fiction Book Clubs

Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar
● Florham Park ELA PD Sharing Website
● The Reading Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequences
● Units of Study Online Resources

Supplemental Professional Resources:

Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Rubric for Assessing a Retell on a Reading Level Assessment - Levels A-Z (Teachers College)
● Benchmarks for Oral Fluency Rate - Words Per Minute (Teachers College)
● Chapter 13 of A Guide to the Reading Workshop:Middle School Grades “Practical Help with

Book Clubs”

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● Non�ction text sets in the online resources for this TC unit
● Patrol by Walter Dean Myers (Level W)
● Night on Fire by Roanald Kidd (Level W)
● “Ambush” from The Things They Carried by Tim O’Brien (Level Z)
● Fever
● The Warden’s Daughter by Jerry Spinelli (Level X)
● Dark Water Rising by Marian Hale (Level X)
● Witch of Blackbird Pond by Elizabeth George Speare (Level W)
● Video clips from Platoon
● Historical �ction texts of your choice

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
● Conferring Menus
● Anna’s Blizzard by Alison Hart  (Level R)
● Caddie Woodlawn by  Carol Brink  (Level R)
● Hiroshima by Lawrence Yep  (Level S)
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● Primm Book
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● Reading Strategies Book - Jennifer Serravallo
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Titanic by Katrina Charman(Level S)
● The Barn by Avi (Level T)
● Kizzy Ann Stamps by Kizzy Watts (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading
about topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy
● Life and Career Skills

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills

Career Education Global Perspective
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● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Historical Fiction
Characters and the Con�icts
that Shape Them
Session 1 (Read-Aloud: Orienting Oneself to the Story)

Session 2 (Filling in the Backstory)

Session 3 (Analyzing How Characters Respond to
Trouble)

● Today I want to teach you that readers of  historical �ction do the work that all �ction readers do at the start of  a
new story, �guring out what kind of  character the protagonist is, and what is going on.  They also �gure out the
main character’s relationship to a particular historical con�ict. (page 4)

○ Readers do this by:
1. reading with great imagination and with great empathy
2. �guring out what kind of character the protagonist is at the start of the story
3. assuming that in good stories, details matter
4. stopping while reading to ask, “What have I �gured out so far?”
5. citing small details that reveal character traits
6. thinking about the type of con�ict in the story and how the protagonist is connected to it

● Today I want to teach you that as you read on in your book, you’ll not only make two timelines--a personal and an
historical one--but also, you’ll add ontoboth ends of  those timelines.  Yes, you’ll learn about new things that are
happening in the evolving present, but you’ll also learn about the backstory of  both the people and of  the
situation. (page 15)

○ Readers do this by:
1. paying attention to clues from the author about how the protagonist got to where he or she is by noticing

events that happened before the story began
2. noticing speci�c details that reveal the backstory of either the main character or the world in which the

story is set
3. talking about their reading and what they are noticing and learning with others who are reading the same

novel
● Today I want to teach you that characters--like people--inevitably face di�erent kinds of  trouble.  You can learn a

lot about characters, and from characters, from how they respond to trouble. (page 22)
○ Readers do this by:
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Session 4 (Read-Aloud: The Collision of Internal Traits
with External Conflict)

Session 5 (Attending to Minor Characters and Missing
Perspectives)

Session 6 (Looking Back from the End of Stories with
New Insights about Themes)

Session 7 (Clubs Analyze Their Progress and Plan
Reading Projects)

1. �nding a spot in the story where the protagonist is responding to trouble, thinking about how he does
that, and wondering what it suggests about the character

2. grounding the ideas they are having about characters in the text
3. jotting as they read, while aiming for deep ideas, deep empathy, and understanding
4. thinking about what the character’s reaction to trouble might reveal about him or her
5. asking, “Is this a really important trait?  Can I explain why?”

● Today I want to teach you that readers recognize that in historical �ction, the protagonist’s traits often collide
with the expectations or demands of  the era in which the story is set. (page 30)

○ Readers do this by:
1. understanding that protagonists of historical �ction are complex people
2. recognizing that one personality trait becomes especially important to the story because that trait doesn’t

easily �t into the demands or the expectations of  of the historical era
3. focusing on those character traits that are the most signi�cant
4. considering how some character traits can become problematic in certain settings

● Today I want to teach you that minor characters are in a story for a reason.  They, like the main character, help to
carry the big messages or big ideas of  the story.  One way to improve your interpretation of  a story is to reread,
trying to understand the point of  view--the perspective--of  a minor character, then to revise your interpretation
to include what you learn. (page 39)

○ Readers do this by:
1. intentionally taking on the perspectives of other characters besides the protagonist, allowing for new

insight into the historical period and the con�ict
2. pushing themselves to imagine perspectives that are missing or underrepresented
3. jotting ideas that come to mind about what the story might really be about

● Today I want to teach you that readers develop new insights about their books by pausing to look back on the
earlier parts and asking, “What is the author communicating in the ending?  What parts of  the book do I now see
in a new light?  Do any themes emerge as I reconsider?” (page 48)

○ Readers do this by:
1. paying especially close attention to the ends of books in order to catch any messages an author might be

communicating
2. investigating how those messages might shed light on earlier parts of the text
3. asking, “What work does the ending do?  Does it illustrate a theme?  Does it resolve a problem?  Does it

suggest a sequel?”
4. examining earlier thinking work and then extend or revise it
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● Today I want to lead you in an inquiry to research the reading and thinking work that you have been doing in
your clubs.  We will also celebrate the work that you have done in this bend, and look ahead and get excited for a
project we’ll be working on in the next bend for f uture readers. (page 56)

○ Readers do this by:
1. looking at how clubs use their conversations to make sense of tricky parts of a book
2. watching how club conversations lead to big ideas
3. quoting and citing speci�cally from the text to enhance club conversations
4. entertaining multiple ideas and evidence, and then weighing or ranking the ideas
5. pushing the level of the club’s writing about reading so that it leads to interesting insights
6. investigating how clubs bring out club members’ interests and strengths
7. re�ecting on how they have grown individually as readers
8. setting goals to reach for to increase the depth of thinking about the books they are reading

Bend II: Studying an Era
Session 8 (Read-Aloud: Readers Become Students of an
Era)

Session 9 (Reading Outside the Text to Build up
Background Knowledge)

● Today I want to teach you that when historical �ction readers become fascinated by an era, they read multiple
texts about that time period, each one giving them a di�erent perspective and window on that era. (page 62)

○ Readers do this by:
1. remembering the work that all readers of historical �ction do as they begin a new book
2. viewing their reading as a second or third “window” into the era, and wondering how this view will be

similar and di�erent
3. continuing to think, as they read, “What feels di�erent for this protagonist?  How is this experience

di�erent from the previous?”
4. being careful not to generalize experiences of an era based on the experiences of one character who

becomes a favorite
● Today I want to teach you that readers of  historical �ction often layer in non�ction texts that help to illuminate

the era they’re studying.  They use every tool at their disposal to get to know the era: maps, timelines, primary
source images, informational texts, even documentary clips! (page 73)

○ Readers do this by:
1. turning to an outside text, a map for example, and studying the text closely to learn everything they can

about the region
2. applying the knowledge learned from an outside text to the �ctional text
3. becoming a reader who is also a researcher
4. studying images of the era, especially making note of the physical and psychological settings, including

clothing and body language
5. considering what they already know about a particular era, and noticing how the new information

intersects with prior knowledge
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Session 10 (Perspectives Clash with Each Other and
with History)

Session 11 (Reading Differently Because You Have
Knowledge of the Era)

Session 12 (Learning Truth from Fiction)

● Today I want to teach you that readers come to realize that characters’ perspectives, like people’s perspectives, can
change.  In historical �ction, one of  the main ways that characters’ perspectives often change is that they begin to
see injustices that they were previously unaware of.

○ Readers do this by:
1. becoming more aware of multiple perspectives inside each story, across stories, and in the era
2. thinking about how those perspectives may clash
3. noticing that when characters begin to see injustices they were previously unaware of is one of the main

ways in which they change
● Today I want to teach you that readers of  historical �ction--and really of  any �ction--use background knowledge

to �ll in missing parts of  a story and to visualize more vividly.  By engaging in even quick bits of  non�ction
research, readers develop the wells of  knowledge they draw upon. (page 82)

○ Readers do this by:
1. examining photographs of  the setting in the novel’s era in order to better imagine a scene and walk in a

character’s shoes
2. returning to parts of the novel, and rereading with a lens of knowing more what the setting looks like
3. adjusting prior thinking, perhaps with more sympathy, in light of how the picture may change their

response to what they read
4. incorporating multiple texts into their thinking about characters, especially non�ction, to help them

better understand the characters
● Today I want to teach you that if  you have heard that non�ction is true and �ction is not, you need to know that

actually, �ction can be deeply true.  As you ponder passages in historical �ction books that seem especially
meaningf ul, it is helpf ul to ask: What truths am I learning about the time in which this story is set?” (page 89)

○ Readers do this by:
1. studying a passage from their novel, and considering what truths it might have to o�er about the time

period
2. paying attention to an image or a word that is repeated, and asking what truth it might symbolize
3. noticing when a new insight dawns on a character, as that might also reveal a truth about the time period
4. pausing when something catches them by surprise as they read, and wondering why the author may have

added that surprising part
5. watching for similarities between texts--are the characters’ experiences similar to what is reported in some

non�ction texts--there are the moments of truth
● Today I want to teach you that readers of  historical �ction often end up assembling a variety of  resources as they

study an era.  It’s worth curating these collections as a legacy for f uture readers who might like to follow in the
footsteps of  a club.  When you curate, you choose just a few choice resources. (page 96)

○ Readers do this by:
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Session 13 (Clubs Curate Their Work in Reading
Projects)

1. researching what other book club readers have done when studying a novel
2. selecting a few choice resources to include in their collection of supporting resources
3. searching for resources to add to their collection to round out the types of resources

Bend III: Characters and
Readers Come of  Age
Session 14 (Characters Come of Age)

Session 15 (Analyzing Power in the Midst of Conflict)

Session 16 (Read-Aloud (Video-Aloud): Change Can
Be Complicated)

● Today I want to teach you that characters in historical �ction aren’t just changed--they are transformed.  They
come of  age.  And some of  that work rubs o�  on readers of  historical �ction as well.  The stories we read help us
�gure out the kinds of  people we want to be, the kinds of  lives we want to live.  They helpus come of  age. (page
101)

○ Readers do this by:
1. thinking about how the protagonists in their books �gure out the person they want to be in life
2. understanding that the challenges faced by their characters have helped them to not just change, but to

transform
3. considering ways in which their characters have changed or transformed, especially those changes that they

admire deeply
4. understanding that it wasn’t just the hard experiences that changed a character--increased self-awareness

played a big part
5. believing that reading historical �ction supports both the examined life, and the related ability to learn

from adversity
6. choosing to be the kind of people who are changed by what they experience

● Today I want to teach you that in historical �ction novels, as in history itself, characters often don’t have the
power to change what happens overall--to end a war or stop tyranny.  But like characters in books, we can achieve
power over ourselves.  We can �nd within ourselves a moral power.  We can resist evil and embrace goodness. (page
109)

○ Readers do this by:
1. looking for ways that a character in their novels achieves personal power or grace in the face of

overwhelming odds
2. examining minor characters, looking for ways that they achieved personal power
3. �nding small acts of goodness or courage, and looking for small, positive changes that came from them
4. reading through the lens of power, especially when characters �nd ways to assert their own personal power

● Today I want to remind you that change is complicated.  Sometimes, especially in historical �ction, the ways
characters become brave or steadfast are entangled with other ways they become hardened.  Readers, then,
consider how characters are changed not only in dramatic ways but in multiple ways. (page 115)

○ Readers do this by:
1. noticing the small details that suggest what kind of person this character is
2. stopping at points in the story to think about how the character may be changing, in both positive and

negative ways
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Session 17 (The Past Is Always with Us)

Session 18 (Clubs Leave a Legacy)

3. acknowledging that changes can be complicated
● William Faulkner said this: “The past is not dead.  It’s not even past.”  What he suggests is that events and

injustices of  long ago are still with us.  Historical �ction readers, then, consider how their novels are very much
about the now and the here, and they think about how stories may give us the courage and vision to tackle hard
things in the world today. (page 121)

○ Readers do this by:
1. considering how their study of the past might give them new insights into the history they are currently

living
2. researching current issues in their society
3. thinking about similarities between mistakes being made now that people also made in history, and how

they might avoid making the same mistakes again
4. imagining how they can lead their society to be better and more just than what came before
5. wondering if there are ways that their characters responded to injustices that would be worth thinking

about today
● Today I would like to celebrate the work of  the unit with you as you share your reading projects with one another

in a gallery walk. (page 126)
○ Readers do this by:

1. examining the thinking work of other book clubs
2. becoming an expert on an era of time, and sharing how their knowledge helped in their understanding of

characters
Skills (Students will be able to…)
● Use short research opportunities in non�ction to enhance their understanding of �ction
● Think deeply about characters
● Use lessons learned from historical events to apply to current events
● Identify how characters have been transformed by their experiences and through introspection
● Create a legacy for future readers by curating a collection of supporting documents that will aid comprehension

Writing Workshop Grade:  7
Unit 8:  Historical Fiction Writing

Unit Overview:
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This unit lends itself nicely to following the historical �ction book club unit, and to working with student research into a time period in their social studies class.  Students will
continue to enhance their narrative writing skills by creating an original narrative that is set in a speci�c time period.  Students will pay special attention to setting details and how the
setting can impact the characters, either positively or negatively.
New Jersey Student Learning Standards
RL.7.1. - Cite several pieces of textual evidence and make relevant connections to support analysis of what the text says explicitly as well as inferences drawn from the text.
RL.7.2. - Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.
RL.7.3. - Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).
RL.7.4. - Determine the meaning of words and phrases as they are used in a text, including �gurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a speci�c verse
or stanza of a poem or section of a story or drama.
RL.7.5. - Analyze how a drama’s or poem’s form or structure (e.g., soliloquy, sonnet) contributes to its meaning.
RL.7.6. - Analyze how an author develops and contrasts the points of view of di�erent characters or narrators in a text.
RL.7.7. - Compare and contrast a written story, drama, or poem to its audio, �lmed, staged, or multimedia version, analyzing the e�ects of techniques unique to each medium (e.g., lighting, sound, color, or camera focus and
angles in a �lm).
RL.7.9. - Compare, contrast and re�ect on (e.g. practical knowledge, historical/cultural context, and background knowledge) a �ctional portrayal of a time, place, or character and a historical account of the same period as a
means of understanding how authors of �ction use or alter history.
RL.7.10. - By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level text-complexity or above, sca�olding as needed.
W.7.2. - Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
W.7.2.A. - Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information, using text structures (e.g., de�nition, classi�cation, comparison/contrast, cause/e�ect, etc.) and text features (e.g.,
headings, graphics, and multimedia).
W.7.2.B. - Develop the topic with relevant facts, de�nitions, concrete details, quotations, or other information and examples.
W.7.2.C. - Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.
W.7.2.D. - Use precise language and domain-speci�c vocabulary to inform about or explain the topic.
W.7.2.E. - Establish and maintain a formal style academic style, approach, and form.
W.7.2.F. - Provide a concluding statement or section that follows from and supports the information or explanation presented.
W.7.4. - Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, purpose, and audience. (Grade-speci�c expectations for writing types are de�ned in standards 1–3
above.)
W.7.5. - With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have
been addressed.
W.7.6. - Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.
W.7.8. - Gather relevant information from multiple print and digital sources, using search terms e�ectively; assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while
avoiding plagiarism and following a standard format for citation.
W.7.9. - Draw evidence from literary or informational texts to support analysis, re�ection, and research.
W.7.9.A. - Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a �ctional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of
�ction use or alter history”).
SL.7.1. - Engage e�ectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
SL.7.1.A. - Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and re�ect on ideas under discussion.
SL.7.1.B. - Follow rules for collegial discussions, track progress toward speci�c goals and deadlines, and de�ne individual roles as needed.
SL.7.1.C. - Pose questions that elicit elaboration and respond to others’ questions and comments with relevant observations and ideas that bring the discussion back on topic as needed.
SL.7.1.D. - Acknowledge new information expressed by others and, when warranted, modify their own views.
SL.7.2. - Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how the ideas clarify a topic, text, or issue under study.
SL.7.4. - Present claims and �ndings, emphasizing salient points in a focused, coherent manner with pertinent descriptions, facts, details, and examples; use appropriate eye contact, adequate volume, and clear pronunciation.
SL.7.5. - Include multimedia components and visual displays in presentations to clarify claims and �ndings and emphasize salient points.
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SL.7.6. - Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
L.7.1. - Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.7.1.A. - Explain the function of phrases and clauses in general and their function in speci�c sentences.
L.7.1.B. - Choose among simple, compound, complex, and compound-complex sentences to signal di�ering relationships among ideas.
L.7.1.C. - Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modi�ers.
L.7.2. - Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.7.2.A. - Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).
L.7.2.B. - Spell correctly.
L.7.3. - Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.7.3.A. - Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.
L.7.6. - Acquire and use accurately grade-appropriate general academic and domain-speci�c words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

NJSLS from other subject(s)
Reading and Writing Companion standards for History, Social Studies, Science and Technical Subjects
8.1 Educational Technology
8.2 Technology Education, Engineering, Design, and Computational Thinking - Programming
Career Ready Practices
9.1 Personal Finance Literacy
9.2 Career Awareness, Exploration, and Preparation
Careers (Description of  a career that relates to this unit)

Enduring Understandings Essential Questions
1. Historical �ction writers become completely immersed in an historical period,

learning as much as they can about every aspect of daily life in that period.
2. The best historical �ction is written by writers who have previously researched a

time period.
3. Historical �ction uses all of the elements of good narrative writing, and combines

an elevated attention to the setting details.

1. How can I write a story set in a historical time period, developing realistic
characters and a compelling but possible plot, based on my research into this
time and place?

2. How can I develop characters that are historically accurate, and that are
structured to build tension?

Evidence of  Learning (Assessments) Accommodations and Modi�cations

Formative Assessments:

● Learning Progressions (Grades 2-8)
● Writing about reading
● Writers’ notebooks
● Teacher-created performance assessment
● Student re�ections
● Conferences and small groups

Special Education:

● Curricular Modi�cations and Guidance for Students Educated in Special Class
Settings

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)
Differentiation:

● Preview content and concepts
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Summative Assessments:

● Learning Progressions (Grades 2-8)
● Pre/Post-On-Demand Assessment

Benchmark Assessments:

● Teachers College Writing Rubrics
● On-Demand Writing Samples
● Teachers College Running Records

Alternative Assessments:

● F & P Running Records
● Scholastic Running Records
● BeBop Books for running records
● G & T Assessments:Sages-2 Screening Assessment for Gifted Elementary:

Mathematics/Science Language Arts/Social Studies
● Reasoning
● Yopp-Singer test of Phoneme Segmentation
● Sentence-Writing Grade Placement Test
● Linguistics Phonemic Awareness Screener
● Linguistics Decoding Pre/Post Test
● Dyslexia Screener
● PRIM checklist
● LLI; Test Preparation Lesson Framework F&P levels

● Behavior management plan
● Highlight text
● Small group setting

High-Prep Differentiation:
● Alternative formative and summative assessments
● Guided Reading
● Personal agendas
● Project-based learning
● Tiered activities/assignments
● Varying organizers for instructions

Low-Prep Differentiation:
● Clubbing activities
● Exploration by interest
● Flexible groupings

Suggested Lessons for  Di�erentiation with Small Groups:
Bend I
2-Using an Exemplar text to respond to predictable problems
3-Helping students �gure out ways to develop characters
5-Predictable Problems with story arch
Bend II
7-Teaching students how to work within critique groups
8-Crafting leads that foreshadow and connect
9-Using the narrative checklist to set and support personal goals
10-Helping students to write well about what matters to them
Bend III
12-Tucking in character history to create character depth
13-Studying the cadence in dialogue
15-Using commas to separate coordinate adjectives

English Language Learners:

● Unit 4: ELA Curriculum for ELLs
● ESL 6-8
● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students at Risk for Failure:

● Subgroup Accommodations and Modi�cations
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● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &
Mainstream Learners}

Gifted and Talented

● Subgroup Accommodations and Modi�cations
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Students with 504 Plans

● Subgroup Accommodations and Modi�cation
● Di�erentiation for All Students (Special Needs, ESL, Gifted Learners, &

Mainstream Learners)

Core Instructional and Supplemental Materials
Professional Resources:

Core Instructional, Supplemental, Instructional, and
Intervention Resources

Core Professional Resources:

● Writing About Reading Text by Lucy Calkins
● 018-19 Teachers College Calendar, Seventh Grade Writing About Reading  Unit
● Notebook Connections: Strategies for the Reader’s Notebook by Aimee Buckner
● A Teacher’s Guide to Reading Conferences Grades K-8 by Jennifer Serravallo
● 2019-20 Teachers College Calendar Florham Park ELA PD Sharing Website
● The Writing  Strategies Book by Jen Seravallo
● Prompting Guide
● Writing Resources and Scope and Sequence
● Units of Study Online Resources

Supplemental Professional Resources:

● Leveled Literacy Intervention Kits
● When Readers Struggle - Teaching What Works - Irene Fountas and Gay Su Pinnell
● Prompting Guide Part 2 - For Comprehension : Thinking, Talking, Writing
● The Writing Strategies Book: Your Everything Guide to Developing Strong Writers by

Jennifer Serravallo

Core Instructional Resources:

● Any appropriate grade 7 novel as a read-aloud model to set up the routines
● Nonfiction text sets in the online resources for this TC unit
● The War That Saved My Life by Kimberly Brubaker Bradley
● One Crazy Summer by Rita Williams-Garcia (Level W)
● “To Build a Fire” by Jack London (Level W)
● “The Blessing Cup” by Patricia Polacco (Level V)
● Patrol by Walter Dean Myers (Level W)
● Night on Fire by Roanald Kidd (Level W)
● The Warden’s Daughter by Jerry Spinelli (Level X)
● Dark Water Rising by Marian Hale (Level X)
● Witch of Blackbird Pond by Elizabeth George Speare (Level W)
● Historical fiction texts of your choice

Supplemental Resources:

● Conferring Curriculum
● Florham Park ELA PD Sharing Website
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● Flip Your Writing Workshop: A Blended Learning Approach by Dana Johansen and
Sonja Cherry-Paul

● How’s It Going? A Practical Guide to Conferring with Student Writers by Carl Anderson
● Notebook Know-How: Strategies for the Writer’s Notebook by Aimee Buckner
● Florham Park ELA PD Sharing Website
● Conferring Menus

● Conferring Menus
● Anna’s Blizzard by Alison Hart  (Level R)
● Caddie Woodlawn by  Carol Brink  (Level R)
● Hiroshima by Lawrence Yep  (Level S)
● Titanic by Katrina Charman(Level S)
● The Barn by Avi (Level T)
● Kizzy Ann Stamps by Kizzy Watts (Level T)

Intervention Resources:

● Leveled Literacy Intervention Texts
● Six Minute Solutions
● Fountas and Pinell Guided Reading
● Fountas and Pinell Shared Reading

Interdisciplinary Connections Integration of  Technology through NJSLS

● Correlates to routines unit in math, rules and community units in social studies Identify classroom
routines in other subject areas: math, science, and social studies.

● In Social Studies discuss routines in the community
● Understand what it means to “read close” in social studies, science, and foreign language.
● O�er short, non�ction picture books and non�ction articles on science, social studies, and foreign

language related activities to encourage building background knowledge and independent reading about
topics of interest to students.

● Encourage students to respond to texts in their speci�c subject area notebooks as they re�ect on what
they have been reading.

● Highlight texts, themes, and re�ections that connect to themes related to the Holocaust; i.e. power,
bullying, empathy, and social activism.

● Create a word study word sort in Inspiration.
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Ongoing:
● Listen to books on CDs, tapes, videos or podcasts if available.
● Listen to books on websites (pbskids.org/lions/index.html, storylineonline.net, storyit.com,

Elementary Connections Page)
● Use document camera or overhead projector for shared reading of texts.

Other:
● Use Microsoft Word, Inspiration, or Smart Board Notebook software to write the words from

their word sorts.
● Use Inspiration to create a double timeline looking at plot events and character motivation.

Integration of  21st Century Themes and Skills Media Literacy Integration
● Financial, Economic, Business, and Entrepreneurial Literacy
● Civic Literacy
● Health Literacy
● Social Justice Literacy
● Creativity and Innovation
● Critical Thinking and Problem Solving Communication and Collaboration Information Literacy
● Media Literacy

● Ask students to look for speci�c things when they view videos or read print material, and then
ask questions about those items

● Build on the intuitive knowledge students have gained from media about the story and
character

● Clarify the distinction between �ction and non�ction in di�erent types of media reporting on
the same topic

● Use print materials to practice reading and comprehension skills
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● Life and Career Skills

Career Education Global Perspective
● New Jersey Educational Field Trip
● Connect With Rick Riordan
● Author Visit Kit
● Authors Who Skype

● National Hispanic-Latino Heritage Month
● National Disability Employment Awareness Month
● National American Indian Heritage Month
● Black History Month
● National Women’s History Month,
● National Irish-American Heritage Month
● National Italian American Heritage Month
● Asian Paci�c American Heritage
● Older Americans’ Month
● Jewish American Heritage Month
● Week of Respect
● Red Ribbon Week
● International Dot Day (September 16)

Bend/Goals Teaching Points
Bend I: Collecting Ideas for
Historical Fiction: Finding
Stories that Are Both Personal
and Historical
Session 1 - (Finding Fictional Stories Hidden in History)

Session 2 - (Calling on Past Knowledge to Collect Ideas)

Session 3 - (Developing Character Traits that Intersect
with the Time Period and Plot)

● Today I want to teach you that historical �ction writers become researchers and learn as much as they can about a
time period that interests them, all the while asking themselves, “What stories are hidden here?”

○ Writers do this by:
1. starting with what they know about the time period, and adding con�icts that might actually have

happened
2. understanding that story ideas often emerge from the smaller details in history
3. conjuring up everything they know about daily life in the period
4. sharing with a partner who is working in the same time period, and comparing notes on what they’ve

learned
● Today I want to teach you that another was historical �ction writers collect possible story ideas is by using

strategies that already work well for them as �ction writers.  Writers often look back through their notebooks
and at charts and use strategies they know for writing any kind of  �ction, such as starting with character or plot.

○ Writers do this by:
1. brainstorming realistic �ction ideas, using some of their familiar ideas
2. revising those ideas to match the time period
3. testing story ideas against the era, asking, “Does this make sense for the time period?  Does this ring true?”

and “What is a di�erent way it could go?”
4. thinking about period-based motivations and con�icts

● Today I want to teach you that historical �ction writers often craft their characters by considering what issues
existed during the time period and then ask themselves, “What kinds of  traits could add tension during this time
period?”
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○ Writers do this by:
1. thinking about what people generally were like in the time period, and then wondering what would

happen to a character who did not mesh with the expectations
2. exploring the ways the main character’s traits �t in with or are in con�ict with the prevailing characteristics

of the time.
3. marking things that they may need to go back and fact check at a later time
4. creating characters that are complex and multi-dimensional

Bend II: Developing the Story:
Shaping Historically True
Characters and Plots
Session 4 - (Crafting Scenes that Show Characters’
Struggles and Motivations)

Session 5 - (Developing Historically Accurate Settings)

Session 6 - (Drafting Multiple Plans)

Session 7 - (Checking Plans for Historical Accuracy)

● Today I want to teach you that historical �ction writers develop their characters’ struggles and motivations,
considering both those that are personal and those that come from the historical period.  Writers put their
characters into everyday scenes--having supper with family or traveling to school in the morning--that show these
struggles and motivations.

○ Writers do this by:
1. revising traits they had been developing to make sure their characters are realistic and true to the time

period
2. understanding the importance of dialogue and small moments in developing a strong character
3. writing the external and the internal story
4. making movies in one mind and storytelling rather than summarizing

● Today I want to teach you that historical �ction writers take great care to develop clear and historically accurate
settings for their stories.

○ Writers do this by:
1. considering how locations a�ect characters and plot points
2. trying out their characters in many di�erent places, while thinking about how their stories might go

di�erently in each place
3. looking back to illustrations or photographs from the time period, imagining how their characters might

act within them
● Today I want to teach you that historical �ction writers can draw from a variety of  familiar techniques to plot out

their stories.  They often draft multiple plans.
○ Writers do this by:

1. using story mountains, booklets, or storyboards to sketch ideas
2. creating two timelines, one for the character’s life and one for the historical events, and noticing the ways

that they may intersect
3. developing secondary characters’ internal thinking and actions
4. developing mini story mountains for each scene, considering rising and falling tensions throughout the

story
5. revolving their stories around two or, at most, three small moments
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● Today I want to teach you that historical �ction writers aim to keep their drafting well within the time period
they are studying.

○ Writers do this by:
1. composing summaries of the time period to hold onto the key events, people, and ideas, and referring back

to it as they draft to check for historical accuracy
2. examining their plan and asking questions like, “Does this feel true to the time period?  Do I know a more

speci�c way to describe this?”
3. inserting informational sentences as a means to convey historical information accurately

Bend III: Drafting and Revising:
Crafting a Compelling Historical
Fiction Story
Session 8 - (Drafting from Inside the World of the Story

Session 9 - (Inserting Back Stories and Flashbacks to
Provide Extra Information)

Session 10 - (Crafting Meaningful Endings)

● Today I want to teach you that historical �ction writers look back over artifacts they collected and notes they
took, trying to live the time period in their minds and experience the events of  each scene, and then draft while
walking in the character’s shoes.

○ Writers do this by:
1. considering ways to use period language to describe small, unique details
2. making sure that they are storytelling and not summarizing
3. �lling their mind with how they want the story to unfold
4. thinking aloud through the elements of the story, and pausing to think aloud before writing the next scene

● Today I want to teach you that when you want to refer to historical events that happened before the central
moments of  your story, you don’t have to write a long novel!  Writers insert a �ashback or back story in their
historical �ction stories.

○ Writers do this by:
1. looking for places to add �ashbacks
2. looking for places that may need clari�cation or �xing up
3. having one character ask a question, and another character tell a little story or give a little history that will

help their reader understand more of the background of their story
● Today I want to teach you that historical �ction writers are caref ul to revise their endings, making certain they

write the kinds of  endings their stories deserve.  There are di�erent ways a character’s story can end, but the
historical context needs to remain true--meaning that usually the historical issue is not f ully resolved.  Sometimes
at the end of  a historical �ction story we see how characters are a�ected, or a�ect, the struggle.  They might be a
silent witness, or they might be a victim and learn something about themselves through their struggle.

○ Writers do this by:
1. deciding whether their story will be one that celebrates overcoming adversity or one in which the character

bravely bears witness to su�ering to call humanity to learn from the past and take action in the future
2. trying several di�erent endings before settling upon the one that best conveys what they want to get across

to readers
3. avoiding “superman-type” endings
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Session 11 - (Using Symbolism to Convey Meaning)

Session 12 - (Layering Essential Details about Time and
Place in Opening Scenes)

Session 13 - (Creating Settings with Emotional
Atmospheres, or Moods)

Session 14 - (Contextualizing Stories with Prefaces and
Endnotes)

● Today I want to remind you that writers of  historical �ction make use of  symbols in their stories to convey a
deeper meaning and enrich their stories.

○ Writers do this by:
1. studying mentor texts to revisit scenes that included symbols
2. looking for places in their stories where an object or scene might be turned into a symbol
3. going back and describing that object or scene with speci�c detail, so that its importance becomes more

evident
● Today I want to teach you that writers look closely at how other writers give clues about when and where their

stories take place.
○ Writers do this by:

1. adding headings into their story that identify time and place
2. including details that help the reader picture the place
3. identifying details about transportation, housing, technology, food, and clothing to help their reader

locate the setting
● Today I want to teach you that story writers often use physical setting details to create an emotional atmosphere,

so that even when scenes occur in the same location, they might convey a di�erent mood.
○ Writers do this by:

1. altering the emotional atmosphere by changing the weather to change the mood
2. trying several versions of a scene before settling on the version that feels exactly right
3. sharing stories and seeing if their partner can guess what mood they were aiming for

● Today I want to teach you that historical �ction writers sometimes supply their readers with a preface or endnote.
○ Writers do this by:

1. studying how other authors have used prefaces and endnotes
2. asking themselves questions like, “Will this help readers understand what is true and what is made up?” or

“Will this provide the backstory or the after-events of what happened in history before my narrative began
or after my narrative ended?”

Bend IV: Editing and
Publishing: Preparing a
Historical Fiction Story for
Readers
Session 15 - (Editing for Voice: Giving Characters Their
Own Sound)

Session 16 - (Scrutinizing Word Choice for Historical
Accuracy)

● Today I want to teach you that historical �ction writers often read their writing aloud, noting how words,
punctuation, and other structures help to set the mood, tone, and content of  their pieces.

○ Writers do this by:
1. paying close attention to the ways characters talk
2. giving each character their own rhythm and style of speech
3. using punctuation to help create di�erent sounds for characters
4. using checklists to help them ask, “Did I ______ correctly in this sentence?”
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● Today I want to teach you that historical �ction writers caref ully reread their writing, looking for the words they
choose to describe objects, places, or people, and then looking back to their research to see if  there are more
historically speci�c ways to name them.

○ Writers do this by:
1. checking verb tense for consistency, using past tense to indicate the historical nature
2. noticing words or expressions that may be too modern, and substituting a word that better matches the

historical time period
Skills (Students will be able to…)  including Grammar
● Research a historical time period, studying the elements of common, everyday life
● Creating a narrative that is relatable to an issue that students might face today, but placing it in an historical context
● Use verb tenses to help establish the time
● Create a mood in a narrative
● Increase the level of tension in a story
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